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I, Overview and ?grpgses of Paper

The paper describes and reports the preliminar; resulta of four of six re-
search methodologies used to evaluate a prafessiangl develggisnt curriculum in
an urban school. The paper begiﬁs with a discussion of the social systems mod-
el underlying the pfnje&t;'a brief summary of the tfansaﬁtianalvévaléaticn‘
scheme used to dirsct research efforts, a description of the inservice teacher
education component of the program, and then an explanation and Preliminaryréé%
port nf:the findiﬂgs of each of thg four methadﬂlagiesi:'Eagh methédalégy ié a=

nalyzed in tgrms Df thE ﬂats it yields, its genefatian of research questiaﬂs,

and its comtribution te gengfal.ang specific bodies of knowledge. The four
methﬁ&glggies covered in ﬂfﬂet*éﬁ&: (1) Quantitative and Psychometric Analysis,
(2) Ethnographic.ﬂnaiysig, (3) Historieal, and (4) Managerisl Anélysis. Thé ﬁéa
methodologies not reported on here, but used in the project, are the Comparative
Case Study approach and the Classroom Learning Enviranmen;»Sﬁudies. Both of
:>hthese,argnglannéﬂ for-the seéﬂnd“and summative year of thérprgjeefi
Hﬁre,speéifically, the paper will:

1, Describe in summary fasion the conceptual base, the goals of the ?faﬁ
ject and the nature of the multi-faceted curriculum,.

2. Digcuss the transactional operating style of the program and document .
the necesgiiy for using a transactional evaluation approach™ in this

urban professicnal develupment pfbgram.

3, Outline the specific application of the four methodologies to various
' aspects of the program and prﬂvi&& a rstiﬂnsle f@r using eaghi

4. Repart the :eaults of @ach evaiuatism meth@ﬂ briefly and iﬁdica
which may be expanded mskntaine@ and modified,

5.  Analyze the problems involved in Byntheaizing the dota derived from
a vgriety of tgchniques snd anaiytigai £ramewafka. '

1 : ) v o i
“R. E. Stake, Evaluatiﬂ' the Arts in Edacatian‘ \ Re gpm give Aapraach

(Cﬂlumbus, Ohio: Chariea Mefi'il]; 1975) .
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The paper concludes with a discussion of the cost bemefits of the four
methodologies undar consideration. FinallyN the 1mplics:inns f@ a zssing

complex pfngrams in other areas are plESEﬂtEﬁ;

A. The Complex Nature of the Program

The general model of behaviarrﬁndériﬁing this Cycle 11 Teacher Corps pro-

gram is the cpen socio-cultural system framework of Getzels and Guba shown be-

1
low. 7
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Th:ee basic aégumpﬁigna are made by the framework. Fifst- each schﬁallis

a uniqua sncial aystgm uhargéteriged by iﬂstitutianal role sets and filled by
persanalities with individual needs. New persans cnming into a system must
'learn the institutinnai expe:tatians to function in their rales, and in some

- ways iﬂstitutiang mugt have the flexibility to accommodate individual needs.

lj. Getzela, R, Campbell anﬂ R. Lipham, Educatignal Adm;niﬂtratinn As a

“Soclal Process? Theory, Research, Prgctice, (New York: Hafper & Rnw, 1968)
p. 105.
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Put another way, an effective snﬂ;egfieiéﬁt creganization management minimizes
the conflict bétwean institutional expectatinns and individual needs by adopt-
ing a traﬂsactisnal style of arganizgtinnal manag&ment; The programmatic
implications of this assumption are: to train together the persons who are and
Vwill be fiiling the roles in & sgeéifié school community; to transmit and ne-
:gﬁtiate gimilar institﬁﬁianal expgﬁtatinns with thém befﬁzé éﬁangiﬂg éampaéénta
' af the system, e.g., the ﬁtfaductimn nf a majnr curricular p?@ject;'ané,ta

' continue the reinforcement @f goals and the satisfaction of individual nééds"

thraugh the profe ssianal training prggfam.

The second assumption of the mgdel relates to the specification of rale

expectations when more than one agency is involved in the system. An effective -

program muét be a c#llabﬁraéive one involving the major institutions in the
'sghﬂéllcammunity; “The program should develop a participatory decisiaﬂ—making
model incorporating input from thaﬂuniVErsity; the public sehonlé, the. parents,
the local commnity, the studénts and the teachers and their representative
organizations. Third, at the individual level of the model, the greatexr the
communication and interaction among the actors Withiﬂ?éhg%systemlthe gfeétef
the effectiveness and efficiency of the system. ?@e'im§1igatian of this as-
sumption is that the program should institute procedures to increasg zantacé
and éﬁhaﬁéerﬁhe relationships of the individuals fiiliné the rnléé.in the

X

school/community. The R, U. Teacher Carpa pragram based on these. ass ,mpti ons

=t T T e s

=

began apefaﬁian in June, 1976 and wiil terminate in June of 1978.
The Hinton Elementary Schaal Ieacher Learning Center and Cadre, funded by

' USOE Ieacher Cazps, is a callabnrative éffprt by Rgasevelt Eniversity, the

H°’;Ghicaga Pubiic Schpnls and the Hinton Elementary School Egmmunity tn develop-»_r

) better pfqgedurés for’ fetrainiﬂgtgxperienéed staff members,,iégntifying and

6




solving problems in thg school, implementing innovative projects and providing
initial training for the Teacher Corps pre-service interns. The prograa is a
complex one with many components, but the basic training mechanism of the pro=
gram is called a cadre, a group composed of teachers, administrators, community
persons, role specialists and interns gitﬁ Teacher Corps staff members guiding
the direction of the group. The cadre meets weekly after school to work om

the group specified goals and projects designed to improve instruction and,
ultimately, student performance at the school. Additionally, daily inservice
activities are offered by the *eseﬁef Corps program in various formats: formal

1arge group instructional sessions presenting information, new Ee¢hniques and

teaching strategies concerning metric education and diagnostic prescriptivg - B

TR ey

teaching, small group meetings with staff, individual classroom consultation

and availability of -materials and rescurces in the Teacher Learning Center.

B, The Inservice Curriculum o

The inservice program draws its direeti@ﬁ;ffﬂm;thfeé separate, but overlap-

ping, models. It draws, first, from the saeiﬁl gystems model éésetibeﬁ abcvé?.

in that the identification of expectations of one's own and QEhéfé‘-rDléfnguPS

is assumed to un&erly all "nuts and bolts' kinds of teaching, ﬂurriﬂular, and

6rganizatinnal improvement tasks, and daaling with this role develapment must

be a;tended to difézEI?Minwﬁheﬁggggg§95%m§ggpnd,'a model for inservice teacher
~education by Joyce, Howey and Yafgérl, which gfescfibes Eeaéﬁe£ ££;§i§emént in~

a gavernanéa.pragess to make éeciéiﬁns about the subgtan;e, the delijery graeessgi

and the mode of inservice programs, gave rise to-structures and program outcomes -

13 Jny:e, K. Howey, and S Yarger, ;ssues to Face, ISTE Repaft 1, Palc
Altn, Caiifarnia, June 1975 7 : R




‘af ihe inEEfvicé éurrizﬁlum, And third, we have used those ubiquitous aspects
of the Tyler model, in that we have sgecified abjecﬁives to be accomplished | “'d‘,;‘
through an inservice program, and are evaluating their attainmsnt; Cf course, |
given the faculty involvement in the deaisiun—making process on an angcing
bééis;'samg initial objectives are dropped and others not originally intendea :
are gddeé. Thus thevpracess‘af evéi&éting grigiﬁai abjegg,ves‘ a,;ainment bé!

comes Elguded

lmglementatiﬁn of various aspécts Ef the 'program is timg-buund “The -
—fifstvmsjnr attivity was a three—weekr‘ihree haur pef day,'summa: pragramrpré!
ceeding the first sahﬁal year of Ehe prsject 8 implementatinn. Dvéf haiﬁ‘af_
'Each'week s sessiona fncused on 8 different theme._ The first was titleé
"Cross Role Training,‘ and involved megtings in rale gzaups (primafy and inter= A
médisﬁgVEEacthss community representatives, parents, preservice interns, ad- v
ministrators, and univargitj personnel) to clarify the functions ﬁf’ﬂﬂéié own
ralé.grgup'and expectations for each other's role grgupiA These perceived func-
tian% and'expectaﬁigns were shared among grﬁups,,agé élarificatiﬂﬁVﬁiséﬁgéiQQS:
'ensued for the purpose of attaining7§§tualluuaéfétaﬁéings as a foundation for
all futufe inservice work. | | 7 ”74 | o
' The second week had the thrust of Prnblem Séiving and Group Dynamizs. At
the{gutset the Dewey model of prnblem—sﬁlving and its appiigatian to incal
school aﬂd ;ummunity igsues was presented This was fgllﬁwea by an administra-'
—ﬁtian of EW§rinstfumgnts designed to have indiviﬂuals 188088 theif 1eadEfship '
v‘ §nd péﬁsgﬁal interaction étyles andrtq‘ggag}ne Ehgi:‘yaiues reggrdiﬁg the Eeaéﬁsf

- ing of Black students. The aim was to make explicit the set of personal styles

" and values as they affected each individual's functioning iﬁ“pfqblemésgiviﬁgmﬂ’@

1=




tasks in the school and community. Through a consensus building activity, pari;
rticipants ware te arrive at a camésééégeugaf problem areas, At the end af:ﬂasﬁ
week the group evolved a Séﬁrﬁf problems and felé%éa tasks ﬁhéy wisﬁed to puf;
sue for the coming school year, agd-ga;h individual made a committment Lo work-
" {ng on one task group from within the range identified.
Week three focused on the introduction of curricular areas on which the

group had earlier indicated they wished to hava inservice sessions. The four
tﬁpépriarity areas were taken up, one Each day. Sessione were prgaentéd by

Pr ngress, Metric Education and the Exceptional Child. These topics were pre-

faced with an introduction tg curriculum design thrnugh the Tyie: Raﬁicnale.

During the 19?5—77 school year,'tﬁe inservice program conaists of three

égncurreﬁtly operating, snmewhat’intéérgted;‘eampanentgg We have fallawed o
panta' substgntiverinterestg, and the mﬂtivaﬁienal‘szrugturgg,Qi vari@ué Paf*

" ticipants. The three eampénenté are: morning inservicé sessione and follow-
up cahsuitatiﬂn in cisases, weekly cadre meetings, énd professional dévgla§m2§t
courses.

” Seasions which are very close to é traditinnal inﬁervice model are held
'twice weekly ﬂuringrgﬁe#half hour planning periods on topics initially request-
‘ted by the teachers, but structured by the uﬁiversity fa:ultyrfa:»the-mas:rpartik—:
" These '1ésinns have concentrated on meﬁfig eduéatian‘éhd eiéménts of diégﬁastiéf -
%F; | ,'prescfiptive Eeaching applied to Eéveral Eubjegt areas. During their four -
:rmunﬁhs of nperatian thus far, the amphasis in the segsiﬂna has shifted ftcm

didactic PfEEeﬂtatiDﬁE by university faculty memhers to gresentatians by teach—
' {—.V-.:

N\EIS on their trial’ implementatiang ‘of techniques applicable far ﬁifferentbgypesy{,'j

-
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of students. The oore recent exmphasis has also been on in-clags ronsultation,
wherein the university faculty oexzbers, upon request of teachers, garzicipasé
in the teachers' classroom activities as needed. These activities have in-
igdividual student diagnosis of particular learning problems and Euggestgd
techniques to overcome these, assistanée with small group ggcivities; and ob="
plaﬁﬁiﬁgi
The second compéngnt of the inservice curriculum tskes place in the weekiy’
two and one-half hour after school cadre meetings. The caéfg is_é group of ZG
‘iédividuals representing each of the school/community’s role groups mentioned
abéve, which has the task of formulating its own goals and working téﬁard the
solution of school problems. University faculty members participate in the
. Qadre with their ‘various competencies upon request by thg group, although one
g,i versity faculty member is the coordinator of the cadre. Another university

staff person £unz£ious as a nnnpartinipant observer and attends all meeﬁingsi,

Specifie tazks to which this group has aﬂdreséed itgelf include- the develap=
ment of a skill bank correlated to readingrgbjeetives, the clarification of and
dévelapmént of teacher- pargnt cgmmunication practices, gradlng palicies within -
the school, the establishment of a newgletter tg ﬂhe school cummunity, EDﬂEidéfsr
'”aéiﬂﬁréf anthfnpalagical principles applied to urhan eﬂucatianal SEﬁEiﬂgS; and
the ﬂevelapm&nt of a catalogue of diagnostic/pr criptive Leachlng acﬁivities
field-tested in the school. - . g
Prafessional develapment graduate Eéucaﬁian courses are offered aé the |

: field Eite by univefsity personnel Cﬁnnected with che pfnject as the third com=

PDDéﬂt of the inservice currigulﬁmi The majgrity of the members of these

10




courses gre the teachers and school/cocemunity representatives froo the alte
school, alchough teachers and paraprofessionals fros nearbhy schools are also

; to

"""
bt

taking the courses. The general tonics of thess courees are =ade To appl

tration --

’W

spgzifig local problems., The courses have consisted of: Admint

Sghggllﬂegmg ity Péiaziaﬂahips Lgﬁguage Ares in the Urban School, and Human

While the fﬁregaiﬁg curriculum descriprion presents oonly the barest sketch
of the accivitigsrzaking place, it should be g?ideni that the prograz ié =slei-
faceted, The evaluaticn af the program for both formative and sucz~tive pur-
poses is therefore a2 complex task, for effects of various aspects of the progra=z
are not easily separated  and decisions to make changes in one area affect other

areas very quickly.

C. The Problem of Evaluation and the Transactional Evaluation Design

The program described above 18 a complex one not unlike other sducational

ing program integrity and the evaluators' objectivity? The research and evalu-
ation design had to meet Eﬁe fgiiasing criteria. The model had to prgvide data
ég each of the pfcgrggﬂtampbnencs-while maintaining:
1. difeztinn, synthesis, coordination of the many parts being evaluated
80O that Ehe overall di:éctian ﬂf the pragrgm remains in racus,
2, metnndalagiga apprapfiatg for each individual ﬁggpangnt, o
3. optimal DPEfatioq of the program in special settings uﬁgfg evaluation
is ugually problematic (distrust, suapicinn of uﬁiversity types, over-

whelming,'zhaugnt tﬂ iqterfere with school rautine, racially interp-f 7

reted, etc.)

4, procedures which are conceptually and theoretically sound as judged by




fmizs of presgnt

3
o
B

1

i

The design which the progran developers judged bhest mat the sghove crizeria

) - e

“Iransactiona aluarion i3 & érve’&pi : g3pect of educational
aceountabilicy, It looks at the :zfg:*s af changed prograzs --

fn schools and other imstitutions -- the incuzbents of the -

roles. in the syates undergoing :hgﬁ§§, .;e,; on.the changers

themselves., It does nob focus exclusively on the ocutcowes of

rhe changed prograzs as they affect a target population, Ffor

exazple: L1f a school gvstes were planning fo int uce 8§ par-

formance contracting svaten, transactional svaluation would

look, not at Iisproving reading scores of students, but at

changed role feiatiaﬁSHips and latent apprehensions among
~those responsible for the educational services - teachaetrs, ad-

miniatrators and perhaps parenta. A coopariscn with the tradi-

tional summative and formative evaluations shows that the tar- o
get of evaluation {s d{fferent; the subjeect af the evaluation- L
is the S{at:ﬂ, not the client of the services rendered by the B
system. ’

1"1 b

fora dmdd mmbde L
7 F R . A ) % i e

o]

Fhem

Transactional evaluatien , . . is the acquisiticn and feed-
back of informatlon and values into an ongoing social system
'to assess goals, means, and their match within and ocutside the
svaten. 1t ig distinet from traditional evaluation'in educa-
tion in two ways: its focus 18 oo the soclal and organization- -
al relations rather than on educatlion materials and techniques; ' R
and its ¢ asis is on diagnosis and {mprovement of a system '
rather than on eatablishing the superiority of one system over
another iIn the manner of an agfi:ultural field gxpg:iment or a

N horse race,'

Raherc Rippey (ed.) Studies in Transactional Evaluation (Berk]ﬁy, Califor-"
nia: FzCutchean Publishing - Ga., 1973) P : o

» : H., Walberg, "Tranaaccianal Evaluation in Ffﬁfesaianal Edu:atian, in -
. Rippey's Studi,g in Tfansagtiaﬁal Evaluazian, p. 1;7 ' L

e =
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,f,actiung amang participants and staff were amgng

L technlques tg be used in an attem;t ta abtaiﬂ a

,1 -

':';; curficulum. Later, survey, péychnlﬂgiaal ‘and perfarmance measures uf pragram

partlcipants and the;r Elients, the students,ﬂ”'

g;" sive needs assessment pf

SR 1H Schwartz, "An Experiment in Training Teachers fo IEﬁEfﬁCity ,
A" Sacial”SystemEprprgaeh‘in‘the—Ford Training- ‘and:Placement. Program,’. North
‘i Central ‘Association Quarterly (Vol. XLVI:4, Spring, ‘1972, pp. 376-380). “See

- also; for example:: Barbara Biber, El"’b h Gllkesun, and Charlatte Wlnsor, :

Bgsic ‘Approaches to Mental Health: Teacher_ Educatian gt Bank Str ﬁt, New Iﬂrk

‘Bank. Street College af Educatign, 19663 - 7

ro-Te : ar: chers . of. Gulturally Diversg
Ementary School- Jnurnal,LKXII No. 3-(December-1971) pp. 142-492 Rnbert F

*and Gliv r:H ‘Brown, The R and D . Gentef far Teacher Education, Journal o
: : i é (Summer 1968).'




impraveﬂ teacher and atudent pe:farmance.ﬂ Ihe appraaﬁh isi; ‘f””i‘ :

purpage - ’

ragrgms because it is flexibie and respnnsive tn shiﬁts in cnnditinns, eeis ;”1{5t

_,and’values.~%f

Huwgver the transaztianai model, in Eéeklﬁg compfehensi',i}jii’*f ':

f gtanding, sacriiiges samg of the ob;activity and precisinn of

{jthe gxpe:imgntal research model ' Further,rin maintaining it é;

;[fLEVﬁf the model lnses same nf its autharity.' In an attemptrto'ecmpensaﬁe,{ T

' fuf these featu:aé of the mndél the research zeam far the pIDJEEt built 1n I

ifeatures Gf Ehe classical psychﬂmetric pre and pust EFSt madel and the eval—

,-,,s:

«?iuatinn by abjectives framewcrk Df Tyle: and the campafative cumponenﬁs madel
>'5i;f§r inservice teache: educatign prapaged by Jnyce and Huwey,h Thé wholistic ap-
:?prnach to- the p:sjest is p:avided by the historical recorﬂ* the manage rl' . ,;“i

ly is method PfﬂVldES infarmatinn concerning staff activities; and many af

“ithe synthegis téchniques ‘are. bartﬁwed from anthrupﬂlag order - tg nrganize'ﬂii' e
and repcrt results, QJ P o el
With respect tn tfaditlan, the first research methgﬂology presaﬁted is Ehé B

Efglaggiégl‘gsychg@egricranalysisi :

n




,;_the principles 5' _Stresseﬂ reeeiving mmst emphasis as a result af?the uniq,

';Wcharactefisti:s nf Ehé mn:e specific maﬂal; Qne nf the primary P 493535 of
*fTaacher Carps graject which the quantita;ive méthnd fulfills:f  that af prnvi

T

"125 feedback Eu p:ﬂgfam participsnts and managérs_that,ig useful in attaining

a status picture af gaal aceamplisnment, and Bne that praviﬂes iﬂfnfﬁatisn

';,;which will sllaw adjustments ta Ee made in thet

vsstisfactian gf the stated gﬂalﬁ. The qu ta*iva methud as ﬁhe label impliea,

‘ﬁtianf_ In accar&ance with the tfa,ssct

’ sented t, articlpants and pragfam managers eithe: iﬂ su




?ﬁaftitipaﬁta wili maattaften‘taka'tha'form'af'avalaétiVa,aummafiaa af'datazﬁhiéh e
ara gathatad g Ratoada

ifailuraa, af atrangtha

tatian of prajact attivitiaa fo: diaaeminatinn ta tha adutational andfpublit

iiiaattara;: Suth data will iurthar davalapmanta cf tha progfam madal«in both::haa-
'J;ftatit;i and ar,ctital terms in tha time aftar tha pragram haa farmally andadi_rfm7'
7 A ptatedura util aad in maat typaa af avaluatiaa;%but for whi:hlrha quantijfw
:2{7tativa mathod ia pa:tlculafly uaaful ia that.af naeda aaaaaamant._ Wi ‘in-af" 
: taanaattianal framawatk, partitipantaf daaifaa and naaaa form a majar atfut—:i7"”*
7 tu“ing campanant fo: turritular pragfama affarad-' Aa auth they faqui;e avi-fi
daﬁta ai naad whith can not anly ba claarly porttayad but whith ia in a fatm i’;_"
that can ba aaaily aummafiaad atatiatitaily ttaataﬂ, and probad for daepar

";iatarpretatian. Any datafmination of tha aatiafattian of gaala which is. un éal S

féi‘rpinnad anu formulatad within tha framawork of pa:titipant neada ia fatilitatad 7;?_l

'by avidanaa in tha form of quantitative data, Tha apatifit curritular gaala:ifg35

'ffar tha prajatt rely upan tha maahing af tha,taataptiona and taaaurtaa balﬂ ty-;rff_

-tha univaraity fatulty w1th tha pa:caivad naada of tha pafticipanta,, Tha lat-;;j;li

u:tar canﬂat ba articulated at the beginnlng of tha pr ject, but avolvaa inatead _if

'daring»ita opafatian as a result of tha interattiaﬁ oﬁ uﬂivaraity fatulty with:?"
. the teachers and the Eammunityj Spacific goala may thange aa a raault of uﬂl=¥<:ﬂ
raity intafvantian in tha achaul 'Cantinuaua naada aaaaaamaat' taarafara,

:;52 tontributaa to the avaluatiaﬂ‘pfacaaa by dafining and ra-dafining tha gaala tn iizﬁﬁ

e ba avaluateﬂ gaala whith ‘are not. (and paaalbly aaﬂﬁnt) Fe. apatifiad befufa tha “Q;;;

pragram bagina ‘as ia the tonvantlﬁnal mode af pragram avaiuatian. Prinr aaaaaa THE

'mant and :Dntinual re- aaaaaamant of Paad are thua a moat important aapatt af

SR prﬂgtam avaluatian ‘to which the quantitativa method’ af avaluatiﬂn is well aps



2

;%;In many respects the previous summary gf pfinciples PfESEntE a genef’l

"”ststemeﬁt af the more spécific Dbjéetives af this methaé Eecsusg this dugu— ;_f

- ment- facused upgn curriculum, snd more specifically, in aervice‘within the

1:¥pr3jezt, Ehe spe:ific ah;ectives will be Etated inr ElafifiEaEiDn oE Ehis emséi_

'phasls aﬁd tﬁé limitatian of s:dpe imposeé by this focua._ T

v ;;sssEss the: ﬂeg:ee to which the mbjectives uf in service prggrams,{_
were' accnmplisheé S \ . , S

! 2) To;identify the strengths and weaknasses af inssérvice pragrams._ﬁ;iii

3) Tn assess pfn;ect pragzess with regperﬁ tg in—service beth dgring
.. and. at the. conclusion: of ‘each in-gerv.ce segment and-to facilitate
i sglf gorrectian of - éctivities ané mgthﬁds where naeﬂed Y

4}3'Ta 1@232& sreas neadiﬂg further ﬂevelﬂpmemt ana traiﬂing with :

o tESPEEt to in- gervige. S AR 5_ oo '>;:'~ SR

- 8) To pravide feedback to. persans f§f whﬂm ‘the iﬂﬁservice is giveﬂ and :
~>frj:" to thnse peripherally affected by the inasarvice. lf19:1-.: :

‘ S)“>Ta faeilitate prlicatian of thase successful programs ‘of in—EEfVIGEr
o 'and. disseminatian ﬂf prugram infnrmaﬁian ED a lgcal gnd nstinnsl :
. auﬂience_} - Lo : R ST Caneall

 T§ this dste,vtﬁeiéﬁavé ubj cti' s have guiﬂe& éecisxung con erniug the

T

'Ttyp§ §f data to be g?thered when it wss tn be gathered huw it wnulé be fe’

E bgek tu parﬁicipsnts and the 1arger gudiences and the extent and typegiﬁ'

s ‘mentatiﬁn whigh would be pznduced Ihe follgwing sectian spelL,#out the par-:

f;tlcuiar spplicatinng of the qusntitative methnﬂ fnr the vsr;aus segments af inf

.véf fagrsms many of Whiﬂh are now in pragress.::

Q?'réégiiésgiéhs;grr;wﬁ

‘ hm

Fur the purp s of this re patt the appligationa af the quantitative s

methnd w111 be canflned tg those aspects af the prggrgm relate& ta Ehe ﬂevelap—'

- ment anﬂ 1mplementatisn of . cu“riculsr activities- The EEE11EI descriptinn gf

. the gnfsarvicé pzagfam paiﬁts out EhE'vatiaus facets of therprsgrgm for,whish"??

e L
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‘| curriculum was. develnped amd in aii cases, an. sssessmeat gf part1§ipant
T ngeds was a- MEJQI gziding ccmpanent Because psrticipant ﬂeeﬂﬁ 1nfluence ta IS

;a large extent decisinns cancerning curriculum the needs sssessment gctivia_

:.es whi:h were :asﬂucted will be dlSﬂusséé iﬁitially foliawed by a. descrip— J'

\:iﬁﬂ nf the £nrmative,‘summative, and prg—past applicstiansi }”,

:lpjf Neaés Assess E

Pa;ﬁiﬂipsting in the pfajegt are universitg 5ta£f eieé&ntafy_Sthél?éer%Q?f‘;
e sonnel and the csmmunity of par&nts 5erved by the three i’vﬁlégﬂtséﬁéals;"I$z>;f

this st year Df the ptgject masﬁ sctrvities we:g ta béff' 'Sed at Hintgn

Elemeﬂta:y Sghonl with gra&ual incluainn nf the ather twa Echaals Eannekez- i

Elem, Eary Schnol and the Psrkar Chlld Pafent Céﬂt“r. It was the inteﬂtinn af FE

the neeés assessment tu determine whst participantg ﬂesired and naedéd, and tnﬁQJ

deliver upan those negﬂs utillglng the resagrces with available stsfﬁ ar nut—,.‘f'ﬂa

side Ennzultants Teazhér Cnrps Nstlanal guiﬂellﬂes fequired that the first

}:six months af the prﬂject be spent in a eampfehensive needa assesament,iphgk

infarmstlnn to be utillzed as eariy as pngsible for the purpuses ﬁf struﬁtu ing -

'{ sﬂd plsnnlng in—EETV1ce fnz EEEEthS._ Simultanenusly w;th the needs assessment S e

*Lvisctivitlas, a prcgram was to be :nﬁdu:ted, and fnf this - re&snﬂ, a smsller sgslel-574
‘-needs éssessmént waS'canducted ~In May and june, 19?5 the pro 3 Eteé gattlci— f
'psnts frnm Hinton Elementary Szhaol were asked what they ﬁEEdEd in the way of

'trslnlﬂg, equipment: gurrlculum materials and servlces.' Baseé ,Pnn a summary :

Ehe se respanses and other more informal and less quant;tative assessmentS'

. H‘m

he Summer Tfalﬁiﬂg Wgrkshgp was plannad -Additional inqumatiag ggﬁhétéérin'f

the:fifstrwegks'afrthe pfaject sufficed asrplanniﬂg iﬂfarmatian-Ehrqughout'thé

" 'summer; and by continual small scale re- sssessment of patt121pant needs thie

x»inféfﬁatidn was éﬁdedyﬁ@ and altered, Such act;v1ty Was ta sustaim the PijEEﬁ; 7




The larger néeas assessmant utiliged a psgkaged éfégféﬁ' &biiéﬁeégbym Hi

'fffDelta Kappanl.; The pagksge cansists ﬂf 18 p:edetermin&d‘Educatianal gaslg\ta ‘be

‘l,}faﬂk Drdgred by participsnts in Dfdéf af each gasl’s reistive mer ance‘;

47’ithe ranking prﬂce&ure, psrticipants respﬁnﬂ tn the gaals with their @piniuns a8

'*’;tu haw well ghe schnal is achieving!;hesé gaals. By thEEEf‘L: prgcesses, thqsg»

B Participants then discuas Ehese identiiieé gﬁals and recard tne prﬁblems‘

x"v..

7fcauses associated- with the ‘lack ﬂf gual accamplishm&nt The infarmati@n abtaiﬁe

- from Ehe pragess ngt only spécifies Ehe highest Pricfity needa, but intludes sug

ifgéstinns fﬁr Qause,jsnd in this way structu es future aEEEmptg ts bEttEf satist
these gnals; : ,:;.;" o :7"":;ﬁ:§~5 |
o “For Ehé:ﬁresént pfajeét, tﬁe Eeéeﬁefé af Hiﬁéén Séhggi éné‘sbééiuntééf:gfdﬁj
7;‘:7? nf appzaximateiy 25 parénts éﬁmpleted this praceas (separately) over thk periud:
:ffrcm Detgbe:, 1976 thraugh Februgry, 1977.v During tﬂis ‘same tima, a descriptive;
‘;prnfile af thg Hiﬁtpn student bndy was prepared eﬂnsisting ef attitﬁde andré

~chlevement data 1n Eeadlmg and mathemstigs. Dnce this tctal infnrmatlnn packagej

i:was cullected aﬁd summarized, 1t was. feé Ea:k tn Hintnn persarnel an& psrents(

S ng ‘a zulmiﬂating activity, one Ehat is inteded to prﬂd
E matiun fnf pianning future insservice,,teachers wil spund tﬁ the Ganeric Skills
;:ff:   inventary ; an iﬁstfumént aesigneé to- ensbla teachers to- spe:ify thase éféés?éf,

teaching far whieb they feel wel1 prepare& and nnt well ptepsred Thé géédé \

. 1NEE&5 ASEEqsment mate:ials avai;able fram Ehl Delta Kappa Eiéﬁt;j;>

~ Box 789, . Bloomington, Indiana 47401 N . . o

. zjames, Barry N., IEthéI Educatian E: je c, Flufida State University, Cglleg
L Df Edut:ati@n, Tallahasae, Flarida 323@6 ) ) .




;est need faf develgpment. ngefully,‘teachers will see the need @E furth

in thv preliminsry needs assessment befnfe grcject activities began may give

ﬂetindicstian”af.the:d ngE ta which certain aspects have begn addresseé Br

s*éﬁstilljéf»ﬁajaffc@ncefni» In’ partlcular, the tn;ics cf Hetrics and Diagnns-lf:'F

have been the subjéct cf a. cﬂnsidérable amaunt =

, ;‘t'i'.c " Piés:ﬁpftivé j Iééehing “whiel

* 9£ study fur the Hintgn faculty, may be viewad differently now by participants‘%ﬁﬁﬁg

~Jthan befEfE the praject began;, Dther uses of tha quantitative data frcm tha

J'needs assessm&nt will be taken up lste: in- discussinn of psyghometrica in the

;jp;efpasg E;ggtment-design;

',f}5E "Fq;iiji_gfﬂvaluatipﬁ )

- Up until- the present tlme, a variety of formativekevslustinn gechniqueg Tl
i;ﬁéve bééﬁ utlliﬁed ﬁith in sé:vice éctivitles., Fur fhe‘summer prﬁg;am’ pasﬁ B
? t1ﬁg fESEtiDﬂ shgets fnllnwing each sessinn.were ‘the primsry Fﬂfmati e n'i
ffstrﬁmants utilized, and results were fed back weakly to partigipanﬁé.i |

A cgmmnn ‘core gf quest were gske& after each sessian can:ernlﬁg Ehe

’xjutility nf Ehe sessian in impszting new 1nfnfmatlnn, in p:nvidimg ﬂcgupatlgn

f:gla§gd 1ﬁfﬂrmstlan, W' pr nv;diﬂg appartunity fnr quastlﬂns ané dlsc sio aﬂé[‘i;

ﬁf he tgpié covered and ltsvrelévgﬂeef o

':f'ﬁémﬁéfé’whﬁ preSénted




’ffupﬂn Ehese results.; Examples
'»7Descriptiﬂn and Evglustiﬂn Ef

' ;1:1976 nl

Durlng thé fsll af 1975, a marning in-serviee pragrsm was begun, affered

: thtee times weekly far the Entire Hintan faculﬁy, snd psrticipants resctinns

to the séssians were sample& less frequently thsn fur Ehe summgr._ Béc“use ;hél

: ﬁeedsfa se sment sctivities gceupieé many nf thE September mnrning sessiansg

' tﬁe 1nsservize pfngram was nat aperatiensl until Dctnber.b,Iﬁ-the]f;rscrygek i
Navembefi tEaEthE were'ssked'ta fill out a fathef detailedéliStQdf;ﬁﬁéééiéﬁé
f concerning the manner and app:gprigtengss af the fnrmgt af in- servige sessians;
‘and of ﬁhe'usefulnéss of the variaus tapics which'WEfé cﬁvéred : Within twa-;f

7"7weeks nf filllng aut thege farms, a summary nf thgse data was pas ed back ta

‘~partlgipants and discussed. The data plus reactigns ﬁn 1t were. utiliseﬂ far s

- planﬁing the remaining sessinns “in. the fifst semgstér and fﬂt prsjecting thé
: 5‘.'“""-;, . B : L

type ﬁf fﬂrmat aﬂé subjectg tD include fur the 1977 semester.;'
Ma;niﬂg 1n serv;ce sessians fur the 1977 EemESEEr dld nat fgrmally begin
until late Januafy, and aﬁ evaluatiﬁn uf thése sess;ang has as yet not beer

L'Eaken. Based upun the results Df evaluatiﬂns nf theifall prc

Vé 1ized w1l1 be nf similar nsturé ta that used in" the fall. ;:f';;‘VQﬁff fT;?;7:’

e Cichon, D. J., Dlsun, ‘G. E., Schwartz, H. S.; A Descript;an and Evaluaﬁi’
o ;v“af the Hinton Echgal Summer Training Prngram. July 1976 "' "Roosevelt Universit
fTeacher Ccrpg Projeect = Cygle 11, Raasevelt University, Ccliege gf Educaﬁian*'

: Research and. Davelgpment Centar.,
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- gthe present ti' whigh:invnlve quantitative dsta, and a b:ief summarx Ef Enair_

rgsults will be preﬁentﬁd in 8. subsaquent pnrtiSn éf thia :epn:t."In”generslj

the mgthgds have pfﬁved quite uaeffl;aniswill be ret&ined as methada far gel‘

;in mid—Jénﬁsry, 1977) cnnétitutéd,atter :

" »obtsined, pr d éftiﬁé'éarticipgnts, and evaluatlan @f fggulty iﬂEErucEi

=

.

ves gﬁd wére rev1eweﬂ extenélvely hy stsff involved in planniﬂg the S_,

s cheT

sequent Cadre meetings er the seccnd semesteri The results cf partlans nf th;s

2 summat1ve dats Will be :eparted in s~ﬂLb quent sectian cf thlS repgrt B

Th R L

e © =

As stated earligf ivalustian gf the marning’in-service'sess;aﬁg consti- =

ERI!

PArunrext provided by enic Il
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i . i T

e a . s
:[ uatian up ED this point hss invnlved Only the :qntent of the segsians. ;ﬁ the

-
B

f the fail mnrning in-service, cugnitive.tests on Metries and Diagnastig e

Fria Prescflptlve Taachlng ware administergd These were given to determine theisuc—flf

:7 A:ess cf the sessions in imparﬁing a given bndy of knawledge énd ware; fatrﬁérﬁa-iﬁ

| .ses éf planning furthar in- service, lsrgely with rgspéct ‘to decisinnsbwhethef ér 

“not mo ore i' struction was needed or.;f a new t§p;z @f instructign was advisable.;
Summative Lnfnrmatian for the fnrmsl classes ff in Ehe field Eonk the

fnrm af fiﬂal examinatians gnd pa@ers fequireﬂ of the patticipants., These fef' ‘

quirements, when impased ~were the raspansibillty Bf~the staff membegs cond

' ing the courses, and were fcf the - primary pu:puse u£ evgluatiug learning of

partic;pants. »

. .Fﬂr'the méét'péft, these ‘st mmative data Eerved the purpase of enabling a o

" determination to be made of the averhll success of the in-service the extent

71 E§jﬁhi§hﬂ$t§té§;3ﬁd unstated,ébjectivés were accomplished, and ‘of prnviding a

cord of end products for whatever future fungticn they mif, f 1£,11, In

keeping w1th the purpﬂses of the quantltativg methaﬂ theag dsta in’ nwmerical

- form prf&SEﬂEfEVidEHQE of pas effarts and what these fféfES yielded,

G, LPsvcth trics: Evaluation Invnlving Pre=Eosﬁ Design

The satisfaction of Ehéimaj r goals of the pfﬂject .and answers to the . .. . _ - ﬁr{

‘ultimate quéstion: What impact-will have been made by the sﬂvent of this Teagher SR

' C§f§§“pfaje¢t on thg garticipénts?,will ,epend upon some measure cf change in

'the particlpsnts themselves The . type. of- informatian which can repaft Qhange aver

Eime is that whlch is lnng tudinal and whlch measures in some mannaf the situaticnrf
. priﬂr to any ESjDr pIQJEEt 1nfluence as well as durlng and after the pfOJEEt g

'QféxiStSnéé; The. simplest form of this data gathering prucedure is tha p:e post

EVEluEElEH deslgn, snd for the above Stated reasons, certain Ef;thE;EimEEEUTEE_NHVQ




. along #ith the attitudes ingtrumEﬁﬁs.

“’:;22;,

Eﬁp’unfii this time'have been taken‘fér theHPEEsﬁESﬁ'phasé'ﬁnly;"Thé following

"f will repeft the statua uf pre-post evaluation effn;é;;éndrwill spell'éut futu

7', intentiana iﬁ this regsrd 1, 7¢ >7>7' o i" L o ‘1n o

In th g first yesr of Ehe praject, pfe-pnst évaiuacian has been restrictad
Eo the Hintan zommunity, brnadly deiined “ag Hintan Eeachers, administf_ﬁurs

fnle specislista,,cnmmunity membefs,rand Etudentg, Hith respe gt to gzudeﬁt§5>é
" chievement test scorgs takea,in Hay, 1976 in mathemstiés éﬁd rééﬂing éﬁd:studéﬂt:

. attitﬁdg—meagufea constitute the Pfe?test infnrmation which has been gathered.g-'f'

iiAﬁhieﬁéﬁ§ﬁ§15§QEEE afevffgmrthE:IDﬁA Test of Basic Skills, and attitude meagures;
:fsfe7frbm”ﬁﬁéﬁSelffﬂbsérvétiaﬁmsgaie; both éf.ﬁhich are used by the Chigaga Bnafdf

‘éf Eduestian f@f ciﬁjwidé testing., Ihééé ‘tests will be admiﬂistefed agsin in j 

Hay nr Septembef for Hinton- studenta, and reaults will bg snalyzed in tEme gf
l . —

identifyiﬁg what ﬁhanges in Ettitudes End sghievementfhavg Eecured among student

which msy be in some way agsocisted with proje;c activities.;f

. In the summer wcrkshgp sesginns, parta nf the eafly sessimns wera Eaken up
‘ with thg adminisﬁering af sttitude instrumentﬁ to tgachers (the Califurnia %
Scsle,_tha Gnugh—Stgnfﬂra S:gle of Flexibility, the Dagmatigm Sﬁale, snd the ;::

Messure af So:ial Distange basga upon a semgntic diffefenﬁial fu:ﬁat ) Thesei'

lnstruménts wiil be administered again iﬁ June, 1977 after une yeat s Dpera -ion

'7pof the'prcjéét a; Hintanq"

:shpéfEESSibnég a.cogﬁitive'test:wag,édm;ni réﬂ to tea:hers'c:vering Eopics whic

!“fﬁéfériﬂ ifi d as ﬁeeding stuéy by'thg ptelimina:y needa»assessmént ecnduﬂtgd,in

-,_Jung4b£;197§ Vd cancerning tppi:s which were projected fcr the curriculum ﬂf'in

"1Séfﬁiée fgr the Egming yeaf. This tesE*again will be admlnistered 1n Juae, 19i

S ishaw,-;g,and Wright J.; Sc 125 §3: the Heasufemen,ugigé ttitdde QVCHEWVTQfE
McGraw Hill 1967) ‘ . I
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Ftnbably the 1afgest aet of data ffnm the ccmmunity which fl cté”thé{aé;;ﬁ

7Eitudes and desireg af patenfs is f@und in the needs aasessment data descfihed

,{:earlief, bnth in the. farm cf rggultg frgm E Bmall grﬂup nf pafents feprey

f:zall thtee sch@@ls to the lafger Eampl frdsta ealleeced—via a mailedrauz q§é é;;

’Qtiénnaizg to all pgrentsi In that mﬂst nf these data were call gted befnfe,gny

" major SEEiviEies with pafents were beguu, parenta _viewa are feflective nf their

{iffapininns and beliefs Euwafds Ehe sghaﬂl aﬂd educatian in general priﬂf té the

;;ji_PijEGE E exisﬁencei; Thﬁugh plsns are’ noE finﬂlized st this time,»effarta}will

;;be msde tﬁ again Sampie psfents views soncerning educatianal needs nf children

-~Ehis cnming summer,

It is notgd iﬁ summary that some furm Qf pre. and pﬂst déta analysis is in-' 

,%: tended for each nf Ehe participacing grg;@s-‘ﬂiﬁton peraannel tegcher intEfﬂE,;
::;;and Eommunity members., Additinnslly, sttitude data was callécted faz stsff

' ”iumaﬁbers aﬂé will be analy;ed fur ehanges that may have taken pia:e_':ﬁf'”f" B

‘paét ,egting is cnmpleéed after one ‘year of aperatian, the fesults will be ana

7t'f1y;eﬂ bath to identify wbat chaﬁges toak pla:e within and scfoas gfoups, and

"ED view these :hgnges wiﬁhin the Eramewark of the majﬁr goals and intentians

::fffcr pafﬁicipantsrss stated in thé'grigi 31 pr p sal 'IEESE;datg will Eéiafgaé

'r’;:rhizeéfinééié éummative féparﬁ;éf’anéiyegf's efforts anﬂ,wilii§§'utiiiéeﬂ;é;teﬁrii¥l

Asively fof plaﬁﬁing the antigipsted secund year Qf Gpefétién;LrTfue’tdpthéJt':"

T— =

'*'scﬁianal mgde;;' ,ﬁh anslysis and change in’ ‘progran fo mat ‘and gfferiﬁgs haé been'

mirror 0?;5Fsgest.éﬁsﬁééé;%ﬂiéh;5§é7éi

i will,oniy{;pﬁfirﬁfthé validiiy,afﬁthe farmstive asgesgments. IﬁriSfaﬁtiéiééEéé;

: Tj;hQWE ver, Ehat more w111 be revealed 1ﬂ th ,g”mmative ss sments and pre and ;f_

;D ta n erning attitudes are RDE stfigzly 1ncluded lL the fo:mative assessmentsg




aﬁé thE'farmative—aséessments b§ thelr nature arévinzfemental inrthéif déséfipé}
Eign.' They msy fail to point out changes which spgégr'iinaf'ar nbnégxistént :
aver the short range of time, but add up to something more. major when viewed
over a greater time pefiﬁd— For these reagonsg, it is stfongly believed that 7

_all of the sbove types of quantltativg evaluation are needed They are meﬁhads

Twhich will yielﬂ "hard“ data, “data ‘that” 1s retrievéble'inng “after it has"éﬁﬁf’

gathered and is representative of the time in whieh it was taken.

Hi

‘Summar ,ntitative Evaluatioﬂ :

Cgrtain of the in service segments have been eompleted such as thé'Summef °”

'and'summstivé results are avaiisblei Dthér iﬂ*EEfviﬂé pfogfams are Dngging ;ar,i=iﬁi
which summatiVé data are not available. Aaﬂitipnally, the pre past design for . T

- céftainrsspe¢té of the in-servige'eurrigulum are ag yet 1ncamp1ete and preiimi—~»--“

nary infat@at;un ig the only data available at this Eimé.' The ﬂiscussian of
Vresults for the purpﬂses nf thia repart wi 11 be brief and will provide examples
:vunly ogathe ways in which quantitatiwe &ata was and is being utilized to eval-

:uate the varinug facetg of inaservice in the prajegt Mare 1engthy treatment
'-,.canze:ning the tctal inﬁservige Will sppear iﬁ a mgnagraph alregdy under prP—

. raration répnrting the first year's progress to be disttibutgd at the end oi ._uis

summer. ‘,' LT e

':,ii Summer Wnrkshng

Ta

Ihe fnrmative dgta cﬂllected daily and Bummﬂr;zed for participsnts we§;;y7  5"5
f[; j";chsistEd primgrily of rsti ngs from 1 to 5 ("nct useful" to extrémely uggfulﬁ}'?;uﬁf

jof the manner of presentaticns and the topics discussed. It was“ﬁainly,uéed»for ;"'

'de;iding what gantent T. éded balstering or added review and deciding which farmatf

ntatign (gmall grpup discussion, 1ecture, gts ) was the mast stimulating”

[ : , "7—.
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to the group. Thé sﬁmmgtiﬁé insﬁrumént given on the last day of tﬁe summer work-
éhap was similar in format and content afrthé fafmativé post-meeting reaction
wéheéts, and the Shmﬁstiﬁe"éaté collected in almost every case sﬁppgrted the for-
matiﬁg findings. For this reason, the summative highlighﬁs wiiijbe presented

and 1t can be assumed Ehat these refleﬂt fgrmative ratings as well

On the summatlve questinnﬂai:e, responﬂents rated the tapicg in five cate-

- gories: new knowledge, interest, usefulness for professional work, qualityfaf:

‘ollow-up. Ratings were from 'l to '5', lowest

Fh
[+

,REESEnEatiﬁn, and desire for
ta ‘highest in the pective siégdries, and'accafding'to the ctiﬁerié stgﬁed,

ratings ware unifafmly high, all vefsging above '4' on the 5 pnint sgale_ The

-sils ently viewed by participsnts as the most interesting and useful for pques- '~3
sional Wﬂfk; The :urriculum topics of Metrics éduzation and the Exce ptignali

. Child were identified as areas in which participants desired most follow-up.-

Viewing the evaluation ratings by specific daily topics, there was a very close

ralstianship between the ratings of new. knowledge anﬂ intgfésts, snd to a 1ESEEf
extent, the quality of presentation. These are examples, then, of Ehe;maré macro

findings emerging from the quantitative evaluation of the summgr‘pragfam_

J.- Marning In-Service

The quantitatiVE data cnllected fcr the morning in- sérvige sessigns were of
- three types: pre-post cognitive evaluation of content afeag'govered, eﬁaluatians :
of paftigipantsivassessments af the appropriateness of the format and cantent,
and gttendanze data, Cognitive pre-tests given in October, 1976 on Metries aﬂd
"~1Diagnnstic Prescriptive Teaching revealed thst factual knnwledge in Ehese two
" areas WETE'n§§'high among the paftlcipgﬂtgg By midﬁDecember, when the st-tests

",-wefe.given,”the extent of fagtugl4knowledge in Metrics had ineréased,signifiéantly;';f 
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Of the 36 persons taking the 15 item metrics pfe-test,raﬁproximateiy 46% of Ehoser‘rr
taking the test missed 10 or more items, and overbhalf of those taking it missed

8 or more. On the post-test, six of the 26 persons missed 5 or éare of thégquésg'
tions, and ﬁhe rest obtained a score of 70% correct or better, Four participants

received a perfect score on the post test,

g

quantitative representations of the scores dlﬂ not accurately partray the si
ficaﬁt learning that occured, Mnst answers fequésted wefe in nafzatlvé farm,
answers were often based upon past experience and opinian, and often there was
not just one correct answer for the questians.b Ihis is an example where gquantita- i
tive method was not the most apprapriate as it wasrapplied, and" thus, resu lt araj
incomplete without. some consideration of the subjective judgements of the pe rson
'who presented the material. Quantitatively, the gains wefe from slmastinp khowlﬁ
7edgg (very few questions being attempted) to much knowledge (slmﬂst all questions.
attempted). The number of questlons snswereﬁ;i ndicate an increase in the amcunt

of le’fning, but Sornﬂt specify the nature of the 1garning, a more significaﬁt
aspect in this instance.

Eased upon these increases, it is cnnc]uded that some success was nbtalned
EVf:_qiggf;his approach to in-service, thsugh cognitive gains were not as high as in— ';:
;ended- A breakdown by item of the test given and cﬁé idéntification of ssﬁecté-
,,answered 1nCBffEct1Y has alfeady given some indication of where dgiiciencies may ’;;;

be fnﬁnd in the Eransmittal cf this informat1an.: Aﬂditional reasons can be
':faund in ozher types of data such as attendance and partia;pant IEEEEIDE ‘to the
fafmst and cantent

Attendange data dld reveal important 1n£n ”Eion in Ehig_instance showingig

" that attendsnce becamg 1nsreas;ng1y sparadig at the morning in servige sessions

with’ the pergentage drmpping from nearly QGA atténﬂsnce fot the mﬁnth of Dctaber




to an average of 66% for the month of December. It appears obvious that absence
‘was a major factor hindering learning.
The results of the November 9th administration of the formative-evaluation

instrument for morning in-service pfﬂvidéd additional reasons. For Metrics iny

527 of the participants felt they learned Enyﬁhing naw, -and only 48% felt it was

.uéé;;i:f;;vthééfm;réfes»iﬂﬁal role.r Huwever, 74& felt they needgd more ineserviéé
in metrizs, and none of the participants stated that they we ig ggggidggt in tbeir
;ability to teach the Metrie system to the students. It appears,that thé seséianéA'
~‘were not giving teachers what they needed in urﬂer to teach metrics, and this |
rrwnuld suggest one reason Why intezest and perhaps atgendance might have. been low.
With relstian to Disgnastic PrESQriptive Teaching, a similar plcture emergéﬂ |
Though stimulating participants more than Metrics, only 36% of participants fnunﬂ  ,
the sessians useful in their prefegsiansl role, 87% said they needed more train-
ing, anﬂ only 32% of the ps:ticipaﬁts felt more able to emplgy Diagnastic PrFscrip‘ v
tive teghniques in their Eeach;ng. 4 7 N e
As a direct result of this combination of data, morning in-service essiﬂns
_wéte changed considerably. - They were made voluntary, were changed to a §m$11
_group format, and were focused on pfavidinggéétivities snd individual staff éémonf
strations aﬂdrassistance in the glaééraomi Though only the qugntitative data has
Eéen discu ssed gbove, this discussion provides an example of how such iﬁfgrmatign;
GEE utiiisgd to disgnase problems cnnnecteé'with non-achievement of ¢ ggnitive |
,iearning goals aﬁdvhﬂwAearfegpiaﬁs,§Efermade in the‘inﬂééfviéE’acﬁivi:iea based

(V upon evSIustidﬁ of participants' reactions.

K. Wednesday Cadre In=Service

- Of quiﬁe*different‘natufe from the morning in-gservice were thé‘Wé&nesday in- . i

Wséfvica 5essiQns of the Hint n Cadre. They met afternoons for three hours, wefer.ﬁ‘
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voluntary and offered for course credit, and theigreug was smaller, 23 at maxi-
mum. Because of the discussion-orientation of the sessions, it was decided that -

quantitative formntive evaluation was not crucial, and peftieipeﬂte‘ reactions

- throughout the semester-were.gathered infurmelly hy staff eendu:ting the in-

gservice and a non- pertieipeet observer at each session doing neturelietle ebeer- -
vations. AttendEEee data eﬁd a eemeeter eveluetien of feeulty 1eet:uetion hy

participants were the Primefy vehicles for summative evaluation. Attendance

‘'was good for the entire semester averaging 90% overall for the sessions, There

"wee some ettritien early in the semester with the number of participants drop- - -~

7 ping rom. 23 to etehlliee at 19.: Problems that arose éuring theAeeﬁeeter,eere

dealt with by the eteff collectively, No quantitative record.of these problems

. was teken, theugh ethnogrephie reeerde were made,

Summetive resulte of participan nts' eva luetien of feeulty inetruetien re- .

',veeled their epiniene eoneerning areas ef etrength and weakness in the prEéﬁé

-~ disgeu eiene thet ‘took pleeef' Theee received an everege retiﬁg of 4, 4 Lewef

~ the eeeend Gedre in-service which ie preeently in eeeeien. Snme exemplee of T

77'echee1 teek erientetien than in the £iret eemeetef. -Tf To o

ivef efeee to iﬁpreve ‘upon, theee quentitetive dete preVed ueeful fer plenﬂing I

»more eolleberetively with perticipente, and the eeeeiens heve e greeter eenerete E

tations. Perticipente rated fwenty six different ehereetefietiee of the “cadre T

in-gervice program on a 1 to 5 eeele umbef 5 indicating the higheet rating

peeeible, Highly rated- hy peftieipente were mastery of Eubjeet matter hy theee;':'?

pfeeenting meteriel, eppertunity for dieeueeien, end Ehe infermetivenese ef the

rated were produetivenese ef eeeignmente, freedem to expreee epiniene, end er=
genizetien ef the in—serviee eetivitiee, end theee received ‘an everege retleg

ef 3.4' The everege reting fer ell 25 ehereeterietiee was 3 87.. Ae inﬂieetare ,

ehengee that were made for the eeeend eeeeien”ete'thet eetivitiee ire plenhedﬂ'"

Y
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The intention of the presentation of this brief overview Qf some of the
.gﬁaﬁtitati§e results of évaiuaﬁion of inasefyiée’gragrams has been to demonstrate
wayéiin which such information is being used to measure progress and aeéaﬁplish—
ment of comp}etéé programs, to glaﬁ and modify aﬂgaiag;prggrams,'and'tg'@ake :
~ judgements concerning future in-service that will bé,afferedg Dgly a pﬁrtion
of the data has been presenteé - and only. some gf ‘the ways these data cam be uti-
lised to obtain informatiun cﬁncerning the in gervice have béen discugsed As
stated earlier, most of the analysis gf such dsta will be taking plsce in the -

'7 7neaf future far prepsratian of a Eummative end of the year report to include

formaﬁive, Summative, and pre -post treatment IEEDIEE, ID be in:luéeé in ‘these

analyseq are correlational Eechnlqueg spplied to particular queatiana ccncerning

" which stated ébjéﬂtives have been agcumpliskad gnd what the accamplishment or

non- azcamplishment can passibly be sttributed Lo.

One additional purpase has been, therefore, tn'dESinbe'pf@ceases'yet to
take place and portray how the gathering of data which can be quantified can
angwer some important questions for the operation of a project such as this, ‘It

‘should be pointed out that yet to be interpreted are the data from the needs as- '

. sessment conducted over the past 8 months. It is anticipated that these data
‘will better enable the structuring of the content of future in-service ‘programs
yet to come, .
‘L. Limitations of the Quantitativ thod ' ' 7 o ;«

Everything that occurs in a prajegt is not eagily quantified, and though

it may be p@ssible to represent. numerically a grest deal af infﬁrmgtion ccncern—' 

"ing ptpject events,'sgme'reductinnismviS'alwayé thérrgsqlti, Ftom;the reduetianéi -
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;numerieelly.' By translating data into numbere, one interpretetien has elreedy

'been made, and. those whn read end interpre the numbere can eesily IQEE eight of
. terpfeted more feetneliy than is warra d,

'-Pfﬁject vthen' others ie-rthe * fact that this prejeet is epefeting within a ;

:tteneeetienel 1£remeank that goals are refermuleted end deea end elang

~ -30-

‘{sm comes a loss of flavor, of perspective, and of words to express intelligentiy

what "really" occured. All data are not reduced to numbers, tﬁe:efete,'enl?f ST
thosz things for which it is convenient, ex@edient; and ueefel_ As a eeneequenee,;f:
quantification is limiting not only by the reductionism, but also by the exeulsion -

of potentially revealing data.

~ An additional limitation for the epplieetien nf the quantitative methnd fnr
this pfnjeet is in the use of self—tepnft data frnm pertieipente- In thet perti= i{f
cipants are taking part in the decisions that are mede, their npiniene end view-ri
pninte must be expreseed end deenmented '~ The most cemmnn methed nf reee;ﬂing 7
thievinfnrmetlnn is to ask them their npininn utilizing some ferm of inetrument'veﬁiy

in the case of this project, reaction sheets, hnth periodic and eummetive. With

‘,eueh techniques, there is the eeeumptien thet pertieipente nnﬂefetend the intentt

nf the questions and interpret them in the proper manner, that they answer them-"

thnughffully ‘and etreightferwerdly, “and that their answers are interpretable evf;”;“"

.-that 1is - that they are interpreted to mean what they were intended to meen.

This 1eeves a rather lerge mergin fnr error in interpfetetinn, and- thus limite
the dependebility of the data unless they are veiideted in some way. Theugh

thie applies to ell gelf-report &ete, it is pertieulefly a denger if repreeented

the prier essumptiene enneerning veliﬂity of. the dete. The dete are eften in-i;‘

One final limitatinn which may be more ehereeterietie of thie pertieulef e

with such flexibility,;fh, aspects whieh'efe meeeureﬂ,ehenge,elee. With

#oan -
I
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use of qugntltativ& methods; in particular pre-post methods and correlational
analyses, it is desireable to~ designate what will be quantified and when it willr
. be . quantified befcre the initial activities to be evaluated begin. Wi 'thin the
Vr'traﬁssctianal framework, it is impaﬁsible to foresee all a 'sp ects which will need
to be Evalgated, and thus the scope o f evaluation that is p’ssiﬁle by quantita-
tive methods is limited. Included with this limitatian alsa are the problems of
- any study that ié léngiﬁudinal, that of sample size itself and the pasgibility
of ;hsnge in the origi i Sample; FDf any statistieal analysis Bf data whighrrr fﬁi}
have been quantified, these inevitable occurrences must be dealt with in suﬁe : E

manner, ggsiﬁ limiting the amount of :elisbility and ssape cf interpfetatian

that is possible.

i
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. 1 .
dnee_b' In thle pregrem, the ethﬂegrephie methndelegy will be ueed te deeemen; -

- studied. The epeeifie appreeeh being ueed here is: thet ef applied enthrepeleﬁ]:

- educational pfebleme;» ~ Applied ' enthfepelegieel~ et"di:e : eenrieerve

-:(2) help pinpeint the prebeble :nete ef eulturel er euheulturel eenfliet iﬁ a.

'?f eemmunity, or. a eleeereem. Such etudiee peint up the eimileritiee end diffe
'f'eneee among gToup end individual behevier end ellew one “to- leek at a eituetien’

‘from a wholistic peint of view-3

o 1949)

'A~:irbhy,rine.71949)

=32=

III.. The Ethnegrephie Method Applied to Edueetiunal Eeseefeh eud Evaluel:ien

A, Aeeumptieee end‘Purpeee

- The basic- eppreeeh to ethnegrephie reeeefeh end eveiuetien eemee from the

dieeipline of anehrepelegyi Anthrepelegiece concern themselves w;th hebltual

beheviere individuel ena group, inherited end leerned They etudy humen be_:-;

inge in inetitutienel eettinge ineluﬂiﬂg the etreine inetitutienal eettiﬁgs

pleee on individuele_, They etuﬂg eulture, whieh is everything thet man ie endﬁ,”ffi
the ﬂevelupment cf eulture ef the eeheel(e) in’ whieh the Prngfem eperetee, nf ,*
the cadre Eubeultufe end ef the evelutien ef the pregrem 'g ethee. ,Te eeeempﬁi’
1ieh theee teeke, enthfepelngiege use epeeiel weye ef 1eeking et the we:l& enﬂ'

its perte end teehniquee for inveetigecing thet part uf human- behavier te be ﬂ?

gygg’;‘the selection end use 'ef ethﬁegrephie dete fer deeling with ,;x:*

to -. (1) raise an individuel'e eulturel ewerenees, thet ie, whet ia it in one e;?

heliefs, beekgreund end eeeiel eituetien whieh mekee him act the wey he deee?"ih

given eituetien, (3) previﬂe infermetien ebeut the euitute of ‘a eeheel, er e

: 1Melville J Hereknvite, Een e;deieVWGrke (New ank Alfzed H Knnpf

ELeelie White, The,Se;egee efﬁCg;te:er(New'Yefk: Feffef, etrauss‘ane cuea—1f

Edueetian enﬂ Cultu;e ,,;illhr 77

. 3Geerge D. Spiﬂdier,
fﬁhieege. Helt Rinehert enﬂ Wineten, 1953)

- #
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VThe _urpose af uéiﬂg ethnographic approaches to program evaluation is to
dﬁcument the 1nngitudinal dgvélapment of prngram themgs, to record the respon-
ges uf various grnugs to the inservice and p:gservice curfieulum, ta trace theiiﬂf:rfag
Vévalutinn af the ca&re subcultural sygtémg, ‘and to ﬂescribe Ehe echas gf tﬁé |
pragram. The prugram will pravide a rich backgraund -for the data resulting e

: ﬂ»fram the ather mathndolagias.r Further, the’ ethnngraphy which :asulta fram the‘ ;

o cwa year investlgatign cﬂmplements tha cultural 1eve1 af the saaie—cultural

. 'mﬂdgl underlying the prggram

’;'universals ffaméwﬂfk-ll The anthrapalngist lanks at schnals as subcultures, at L
classramms at ﬁeacher grnupings, or cadre g:cups as. subsystemg gf the schcal

1tu ‘1 Schunls, alassrnﬁms and cadres . like ath r sj tems af human behavinr B

build cultures which are cnmplex, prpbabalistic, and self régulating.r Alsa,r

v', 1iké cultures, mgst schaals, classrnams aﬂd cadres can be observed tg have‘

vputpﬁsesj structures, fUﬁctigﬂs enntént, patterng and some fafm nf cahe:ence.

‘One ean view schnals, classrooms and cadrea in terms of some cnmmﬂnly ae:eptgd

anthrapolﬁgical constructs or- universalggg Thgse universal- aspects of culture,.._

':1assfoams, sehaals ‘and cadres are 2fésted~as the infarmed gfnup.mngETS ‘trans-

'mit knowledge to thg nenphyﬁes, and as they intaragt with the valués, EkiLls,'

: in f rmatian,; and attitudes to be 1eafned fram the gufrizulum. The whole

: “fpragess is called educatian, a special farm Ef the géﬁérél praceduré knawn as

’5«sa:ialisatinﬂ.

ns have been:identified

”“*Iﬁ”déeﬁhéﬁtiﬁé'thé-éfégram, eight universal D

' HEfsknvitE Man and His Works, pp. 227- 440,

Al k to the Qc:t:u'as
"-*-tional Educator" (Springfield Ill. Illinais foicg Qf E&ucatinn, DAVTE 1976)

36
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for dgcumegtatibﬁé Fach elassroom, school, community, cadre and culture has
"some way of handling these universal aspects of behavior, but each culture or
subculture displays a unique way of doing so. For example, all cultures and

subcultures have a value gsystem which indicates what ought to be the preferred

T Gays ToF dolig” L:Eiﬁgs"x;f believing what is good and what is bad:- All have a- e

cosmology or world view whieh specifies what cnnstitutes reality in the szhngl

the cummunity, the cadfe or the classroom, Each cultural uﬁit has some form

oci

of social of anizatimn which governs individual and grﬂup :elatinnships even j  fi

to the paint of ﬂet;rmining fnrms of ve:bal address. Eaeh system has a—tg;h;f

the system to function and survive. There ig an écauamie s"stem whigh regu=. -

" lates the allacaciﬂn of go&ds and services in the schanl the aadre and the

classroom. Further, there is a form of governance or a

nlitical Eﬁstem regu-
‘lating individual and. institutiunal behavior which Epecifiea huw deeiaians ‘are
,ma&e and who participates in vhat degisinns. Typically, thgre is as piqi al

lan guaggruniquely sulted to the educational process or the aubject matter af :'

the clasgrgnm_- Finally, there is - a sacializatinnijroeessrnr gduzatianalffru_ e

cess which regularizes the- transmissian of knﬁwledge to the nenphytea, ﬁhe un- .
Alearned ones in the graup. It should be emphasised that the cultural univer-'A
salg model is unly one of many :anceptual framewarks which anthrapalogists uEe ;L

ta 1 Dk at the world.

Several principles gf research in applied aathrnpglngy mugt be Etated 1ni--

”tially., If one-is gning to do research with 1iving cultures and real Peuple, 7f1L-,

" the following guidelines should be abserved'"

1. The iﬂVEEtigaEQI must be aware of his own biases and undérstand that.”
- he is viewing others through his ‘own Eultural wiﬂdaw no matter ‘how ob-
jective he tries to bE- L 1 , _ SRR S 1;1&;
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o auming.' The aavantagaa of one mathad of iavaatigatiun Ok Eha Dtth ware ‘con- o
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2. The invaatigatar must be abla to aammunicata with the paapla whnaa )
cultural system he is studying, either on a first-hand basis or
through a key informant who has the respect and confidence of the
-members of the group as well as an in- dapth knawladga of tha aultur-

~al pattern under investigation. -

3. The investigator must be willing to panﬂ time (typiaally at least
“a year) observing at first hand: the group undaf atudy aithar aa a

participant or. a nanpartiaipant abaarvar.

o 34; The invaatigatar must have access to- writtan raaarda, if any, arti- S
' facts and ather abjacta pra&ucad by tha graup., = R

o ;Enma caaaiﬂaratian ahaulﬂ be givan to. ﬁha kind af quaatiana thia farm af
'iﬂvaatigatian ‘can anawar and the kind af pfablama baa ﬂi& eaaad by thia tach-"f'i
r;’niqua nf avaiuatian.~ Ganarally, anth:apnlagical'raaaateh- 8. q alitativa»rathar;'”

g ,fjthan quaﬂtitativa.1, This does mot mean tnaa a“jhrnsahoaiata navar uaa numbara-;*ff

or atatiatical taehniquaa-7 It_daaa maan'that ;z::~af cha atanngraphia litar-'Aff

atufa tends to ba daaéfiptiva and iﬁtarp:ata?iaa— far Eba anth:upnlegiat pra-“x'

aanta as camplata a piatura as paaaibia a§ Fh@ euLtura af a group. Tharafara,,f:' '

if a prnblam can Ea regolved by an axperinantai ar atatiatiaal daaign, uaiﬁg

) tha aathfupa og % al techniques wauld add ad&itianaj inaighta and undarataadinga

faoncarniag the bahaviar of persons in the ayatam, bu wo:ld alaa be: time con-

aiaarad bafnfa embarking on this method uf avaluatian_ it wae falt that thara;,;
‘:”wara some aapaata af the pfagram whiah did nat yiaTd aa éacumantatian by the--

. other taahﬂiquaa alraady described, For axampla, how baat aauld aadra paftici-:7"r

v'ffpagiun in pragram activitiaa ha dacumantad? Haw else cauld a aamplata pietura

& : ba ‘made nf tha impaat of tha group on tha atﬁialisatian nf tha intarna? Did tha.r

cadres have any influence on tha diraaﬁinn L ifha inaarvica curfiaulum?

”“Iﬁ order Ea'daacriba, explain and ans g?apa ar mara af tha universal pat-~~57

~ o lp1gzabeth Colson, "The Intensive fit
',fSpanear 8 (ad ) Hathad and Perspective ia Anptnrapolo

t&y‘afaéﬁaiijéaméia.Cammunitiaaﬁriﬁfﬂ;m
7 (Minneapoldin: University !




- terns of eulﬁure mentianed earlier, the anthrapnlngieal invéstigator uses faur
basic techniques. nbservatinn, iﬁterview, cullectian and analysig ﬂf written

. These techniques, as used in the program evaluatian, er'sumiafi;éd below.

B. The Methodolo

The fnur majnr éata calléctign techniques used in this investigatinn are
1;&emagraphie analysis, Qbservation, interview, an& functinnal ar cnntént analﬁ7'

ysis ﬂf wtittén dncuEEﬂts.l Gther'téehniques may ingludeAsurveys life histn-'{

friea, the gxaminatian ﬂf cultural abjegts or artifacts, the caliectinn uf tapg-:;gi

~ graphical and sggiametria data and the audiavisual'regnrding'af egfemgnies ané s

rituals.

1. Demographic Datarcaiiectiun ’

All iﬂvestigatiﬂns Ehauld begin with infcfmatian cancerning the ﬂature af u»»

the pnpulatinn under investigatian - base line demngfsphic infnrmatisn,'?ltal
gtatistics, The pragram staff callected demagraphie infarmatinn Eﬂncerning théiii

three schnalg ta be- invalved in’ the pragram and the salient faets regarding tha, -

: _Eammunity in the aevelapment nf the Prgject prupesai; Infa:matign ﬂancerning
‘the pntential participantg age, sex, ability level, attitudes, soeia egungmic'?

gtatus, race, the Laeatiun and desgriptian af the schaﬁla, flﬂnfplans,_time 3553

zsghedulés, stuﬂents’ eﬂucatiunal levels, teachefg years af jnb,éxpefienﬂé an

PR L3 .

nthér infnrmatian reievant tn the grnup was cullected befnte the prngram bégan

=';}.and at‘itg'inceptign;~ﬂﬂaw spgt cheeks are dana pefindically tg EEE if the naturg

: ;-af the‘pnpulstiaﬁ has changed iﬁ the seha@la, Ehe gcmmunity, thg Eadres. Dema—':

graphic infarmatian is callectg& on thase varigbles Whiﬁh may influgnce partici-

e e Vs et

SR A mare detailed descripﬁinn of theae techniqués applied to sahméls can be‘
‘ffaund in Estelle Fucﬂs, TEEEthE Talk (Garden City New Ycrk Daublgdsy & Ca :

"Inc., 1969)




o
Hh

pants' response to the curriculum and may guide the development the culture

the program, .

,,ing manner,

2, Observations

Henryi has zlassified the _types af nbséfvatiﬂnal Eechniqueswin the fullawﬂ

Natura ligwgr: The investigatgr is knnwn ta the group as an abserver and

,engages iﬁ direct abservatlan ﬂf persgns ané graups reccrding almnst,every— B

thing and letting patterns emergg frnm the data.

Structured: The observer identifiés the behaviars he Expeets to be pra-

gent in a situation, arganizes them into sets and Chéﬂ re&gfds their PEEEEBEE

- over a series of observations. For example, the preservice intern should be exe.;fji?

. pected to keep track of time spent on the job.

Péétieiggnf- The anestigatnf is a member of the group Deing gtudie ﬂ

- 'has a role relatinnship to and frequent interactions w1th the persgns being

~ studied. . ) ' .

The observer is not a member of the -group and his role

and/or presence may not be known to the group.

i rat

‘All four types are being'used to érepar5'the'ethnagfa§hy of the program, First,

the interns, the preservice teachers, through the véhicle sf’dailyjlaga,are en~

73 g d in pa;ticipant naturalistic observations Et the schggl culture at the

Hinton Sﬂhﬂﬁl Secand each cadre- has a: trained staff membe: functianing in sl

; tha rale of ngﬁparticipant observer making naturalistig Qbservatians in ten

minute tim&dfintervsig Third, ather staff. and fsculty members are engaged in

"participaﬂt observations in classraama in a.structured way. Finally, cadré

- mgmbetsthVé been_askédvtgrrecﬂfd their;respanses to varinusraspgctsraﬁ;theArs":

'  1Jﬁ1es Hé§ty;’¢a11a§téd mangsé:ipts,juﬁ?ﬁbliéhed, eét;‘dste 1968.




f‘Etaff members. Ean:h nf these




] be describea

1» F:equently, the invegtlgatar cnmes t@ depenﬂ an th se féw msmbers af thg

,nithe &ata. Tﬁ avnid thig bias he
ragram participauts will exehange key infurmants far half the fa:mal iﬁterévl

,view ses i ns sﬂd zamparg :gspnnseg for discregancieg., gprapriatergdjustmgntslg

ba made 1f nécessary.i The fnrmgl intefviéwg with key 1nfarmants w111d§u1=5*

B ﬁihatéftﬁe'f st year uf Ethnagraphic data callectiun. The tlmg gpan Eﬁaul&”j;rrﬂr

fpermit the respanﬂents tn feel camfnftablé with tha investigata:. Ihe gfeat—f§{>5?’5

7flresﬁ prcblem fnr the investigatnr 15 Eo establish trust while maintaining abge i;y,ff

itivity towatd the fesganses given hy the informant. App:oximately 70 two hﬂur- o
'1”L£Drmal interviews Will be cnndu;teﬂ in March April May aﬂﬂ June éf 1977v':L 

»The interview schedules are designeﬂ ta cgrrespund t@ the culturai univer-f'* 

f{salg frgmgwnrk presented eaflier. Data will be ﬁantent analyzéﬂ'ia tefmsfaf S

"'the Eight aategnries which will be changed unly when the data fEVEEl crucial o

S “ e ) P ,i e ”; e '_:',i;;:“r: i o § Lo e —



_'eﬁeeﬁﬁte:ed;,;Pilet teete with the epeﬂ ejded echedule were eendueted by the.-

gleuther-leetiyee: et the Hieten'Seheol eed'feur eth eimileTAeeheﬁle in the

;;,.dietriet. The‘éeee were rieh  intereetiﬁg end gree "fleegmented  he demei

'W_peeeible

-f'grephie end eufvey iniermetieﬂ'eelleeted frem eeeh eite.‘f’-ﬁ

’jquentitetive meterie,éfrom ebeefvetiene, eufveye doeumente end other snureee

) will be: ueed to eappnrt generellzed etetemente made on: the beeie ef~dete fre

"theeinterviewe., Semple interview queetiene in eeeh eetegery efe ehewﬂ in AP-
gblrpenﬂixne_ . : E "

1,

-4, Centent Anel,eie

Content enelyeie ef written doeumenes or intefview dete ie enethef metho

of eystemerie ebeervetion and measurement ef veriebles.;:

KWlll be ueed eo enelyze in an ohjeetive faehien the themee, petterne, eentent}i{

-

‘end iﬁtEnE ef written eemmunleetiene eueH as luge, bulletine, eedre minueeei:‘f

g

7;direet1y obeerving behevior. Written. metefiel ie a ferm ef behevief hieh gen

be. eneiyeed enﬂ infereneee can be mede ebout the eature ef Ehe greup or iﬂﬂi=

7‘¢viduels p;edue;ng the eommunieetlone. The beele ekill r q 1red in'eontent a-

knelyeie is to set up wezkeble eate:oriee and a lq ieel elees ’e;fl

whlch felete to the research prehlem anﬂ the coneeptual eeeumptiane. The

-;efrlogieel el f';e;ieﬂ_eystem has been esE El h ﬂ in ehe eulteral univereelea

o fzemewerk* the wefkeble eetegeriee given the neture ef the eulture an&—eubeul—

Feundetione of Beheviorel,Reeeereh, PP_ 543 .553, See also

lF Kerllnger, Fou :
B. Be:elsen, Centent Analveie in- Gemmunieetieg ‘Reaearch (New Yerki Free Preee,iiﬁ

'fflgﬁi) and C.E Degoed et al, The MEEEurement ef Meeniﬁg (Urbena, Ill._ The
Hneverelty ef Iliinele Preee, L957) = N S .




gc,ndia are literagy trainiﬂg institutians and that Wfittén documents ‘are the'

}zfi;princiPal cultural artifacts nf a prugram zulture, they must be exéﬁineé in IR

€ detai1 fgr insights into the Eultures of each

Lose Tooow

i?ﬂ  pramature to sttempt tn present any camplete déscriptiﬂn nf the

—;;culture nf _the Hiﬁtan Elementary Schgnl thé cadré an&v he pragram'at thisiv,iiff 

itimES with 1ess than a year of nbservatiﬂns and incumpléte interviewl&ata anﬁ
:;nﬁly paftial énalysis gf the wrltten dncumEﬂts.. Theréfare,‘what is ﬁ:eseﬁted'é;;';
1£héra teflects the preliminary infgrmed judgménté-ﬂf ﬁh thnngraphers baged
;pnréﬁmparlsnns nf nbservatinns an& interim Iepnrts f program and cadre func-;f;. 

tioning. - :Thg fiﬁdings shuuld be regarc".e& tentatlve and in ﬁEéﬂ of further

dp;gmentat;gg. The temptatian to gene:at research hypntheses has not been :gi',gw

éisﬁééffériéhé abservatian'and,iﬁtEIVLEW data pfévide‘fe:tile graund'fﬁf'sﬁehr¥i*’ -

As?e&uiatiéds_"




gnatchiﬂg snme mﬂtﬁe

the aﬂmin;sttators,jffi' e £

an& human resnurces




”.remute supgfiars. Resali

'feelings Gflsecurity, stg:gg

fth

:Eiﬁ;ﬁﬁe

hildren tD b

feel the schaﬁl ﬂaght t vtEE¢h c

marital status and educatiaﬂal 1evels require furthe ;suppati,vé data bafn:e':.r'

.;cammenta can be msde abnut their 1mpartance in the sﬂcial B:gsnisatinn af Ehef o

t faculty.;,The shartenéd schnal day at the Echaal limits thé number af adult in{

Vteractians pagsible ana thig may be the mast crugial elemant in the absence ar—

:,farmgticn af kin-like graupings.

af the Echual hag bath a’ fa:mal anﬂ an. infarmal campnnént_ :;_e

Ihe techﬂplni"

: man&ated éantinuaus pfﬂgr ES/mEEtéfy learning tea:hing strategy ia the majﬂr
‘:ingtfuﬂtianal mad a the schﬂal i Hnwevar, Ehe analysia ﬂf a smail number gfu;.ifi

infﬂfmal an& key infnfmant intervlews indicates,a gsp batween ﬁhat is said anf'T*




‘V'fwhat ig dane in the classroom far the largef psrt nf the faculty., DbSéfﬁétibn“~

: nf:reveals the Eelfscnntained classruam is the chief setting far instructinn,avffgf

‘ﬂ:Mast classes have abﬁut three achievement levels snd teaehers functianing

' tha “leadér of the grnup" inst:uctinn IEIE.{ The cgmplatiﬂn af tbe Learning Enviran

Sment studies next yesr and the accampanying glassfﬂﬂm absefvatinns shuulé pr
' vide insights intn the actual pracess af inst.ructinni Thére seems tu be an una

v:. willingness to. try new teehniques withaut almnst ﬂaily guidance and class sups"?

The ecnnamicfs gtem’ ia characterised 3y centrallsatian af the distribu— ;i?

i “tian of instructiunal materials in the a:ea ﬂf the administzative nffices an& ';

,Vﬁalgﬂcated by non=;lassronm staff The allﬂcation af adult humaﬁ resources is I

'rthe preragative gf the principal or his ﬂesignee, with the exceptlen cf theffa -

g

'maintEﬁance aﬁaff whosg activities are apecified by the building Engineer_ Ihef?

=

- use af Etudent time is almost Exclusively the functian gf the classrnam ;each;

‘A;‘er with some concess 75 made tg rﬂle gpeaialistg such as rea&ing teachers,.g“i

:a1ibrariaﬂgs gymranﬂ mugig reachers.f Given the city—wide flscal an& pfamo iaﬂal
"iincéntive Eystem: thé fEW ecanomic rewards available at Ehe 13231 Eghgg

wséemingly dﬂ nat geaefste a cnmpe:itive spirit. Addicianal data are required‘

>tbefore specificatian gf the infarmal Eet of norms. whieh govern the:alluca’lo

o of' these rewards.; Spegulatian is that pawer in the syscem ia'f'lated ta thé_

¥

receipt af these fewards dispensed by the aﬂmlnistratnr and the enginegr. o

= at Hintgﬂ School sgems to be as pa:ticlpatnry gs

’rli{pﬂssible given the :onstraints of a 1afge urban schnol system. Iha adminlstr!

- tor seeks input fzam faculﬁy, hag eontiﬁuiﬂg contggﬁs With thg nplnian make:s

oo 'b;aﬁd dgeg value ngggtiatlan as a cﬂnfliﬂt rgductlon mechanlsm; The lack of -

- fgfmal gflevances brought by Ehg fagult 'is one congzete indlzat;on nf th;s -




ei;: membezship.ii‘ﬁéfi ‘st convenor was- a




’-nntva regular classrnnm teaeher and ig Eegn tu have sgme quag ministratlve

functians.l The fapiﬂity with which .maleg in the cadregssumed leader‘ship pa-_

y female elementary

d tg the rcle f he ma 1e in ﬁhe lafg

-;schaal culture and réquires aﬂditiﬁﬁal'investigatian., The cadfe is still

j,grappling with the pfablems attendaﬂt ta the devel@pment and enfarc ment gf :

flnprms and values., This prnceas is fgfther CC

nuLsiders" in the pgrsans af the interﬁa, tﬁaﬁgﬁ;ﬁhey:éﬁégig$$ ;f;2"7;

af the prgject and univ&fsiﬁy staff Tﬁéfééﬁaéﬁéii::::

'ff' than memb

7~fcadre. The :nmpleted ethnography will gEﬁarate a wide va:iety af "esesrch hy

r:{iture may chaﬁge with tha Evglving rgle ﬂf the woman iﬂ the largér_gngiety.- I

: {dizstinna are that S§hﬁnis lag far Eehlnd the gengral culture in sex. rnle sa—,

ﬁ} Eialisatian.'””‘ T SRR '*,”:f* e ‘f;;f._:f*;“;°



documentation presents a model and the managérial-ar

;pfagesseiiﬁy;;:f model,

Q

ERIC

Aruitoxt provided by Eic:




Glven tha

~4n ﬁﬁbéﬁﬁ:uééﬁ;the:hiétéri%n,;pii& ﬁtifj}thgi,rg;,aligléf

istorical

Q

ERIC

Aruitoxt provided by Eic:



ERI

Aruitoxt provided by Eic:



7, as pnssiblé Additionally,rthese data mugt themsﬁlves be the snurce for'gen—

i Erating tha frama af referénge, lést iﬁdividual preférénces distcrt the cccur
_ . e L g : .

"féncés'béing’gansidefed; Hnwever, the histarian Jill always be fa:ed with

mil

pagsiblg ezrar hecause Qacurrences, which Becumé EVE’ES,” whi&h becﬂme

) stanes which have influencalall have their genesis in the EYES and mind"af ,

PR

he histafiaﬂ, and his colleagges. if:;

The histnry of tha Rﬂgsévelt University Teacher Carps Prnj37: ﬁi11:in;¥?;,

t m, the histﬂry W

S

R

hgped,ran @bjectiva his

being cgnstruated

the histary

**,Df:mEétlngsg,;

Philasnphy Vcl I & II.; 1
‘ tfgﬂalated by‘




The developmen; of a f:ame of referenca for thése data is still dn -

ntatively, it appears Ehat all data will be categarised as.r

715 'f thesa fnur parameters- ff:cf~5

i'gnlsatinn and Hanagament

';j?PartiEipant Prafiles ' ,;T '”i'-,5  7ﬂ"ff 1;{f?:k;

'ff;fBQ”’The Com@unity

;f'The Evaluatian Qf In*Servica Curficulum

—factivé ﬂammunity necegsitates aeparate cansider tian,i

yfmatiﬂn Dn the cu culum Eer se, and its grawth and ahange, will EE

.Q—éﬂ_a 5eparata categcry

Yet tg came in'thé ourse nf the history is the cnnstrugticn af the

story Df the project, as viewed thréugh thesa parametersry~5till further

ﬁ?iﬁiEEEffutﬁrar‘s'the'esfablishméﬁt‘gf "milestaues _gnd “influenﬂésA. Glosa

sharing between partlzipa 3' ff and ?eiha?s stﬁﬁents,infthé schaalsq

-' ;TEa'hista£y,,ar "telaal i sl aéseSSEEHE“.af;the ﬁréjéét,“is fundéﬁeﬁtﬁléa

ily:afﬁéggﬁ_fgétﬁl anal?éis._ Itg chief value lies in haw it may be useﬂ in

e fﬁtﬁfe?prnjeéts;siﬁilst to Ehe p:esent ane. Particularly with respezt ta

?*ﬁilestﬂnes which seemea to hava had a deleteriaus influence an the caurseff'

the project,

Lutufe fesesrzherg wadlé da well ta nutl;e the Qecurrence aff3




- responding events in their own ?rﬂjeets. Perhaps then by ;atefﬁl P1anning
these future prﬂje:ts wguld circumvent any aiffizulties fnund in- the present

'prnject Althuugh in-doing this ather researchers may be. perpetuating a
post. hgg DC_ergo DIDBEET hac fallacy, Ennsideratlan of" nﬁher summative evalua-

a degre

tions of the present prgject cauld caunteract this to

i

st o
e,

B L .

o




V. Management of a Teacher Corps Project by a Transactional Style of

A. Ration nale for Managerial Analysis as Evaluation

Conventional wisdom calls attention to the notion Ehét a new and compli-

cated vghtuzé'requirés "gaéé" ieadership,"msnéggﬁent'that is infﬁrmed,_sensiéivé
1  and 2631 directed. The pfacesseswéf therleadgr'and his or hef ménagément styie
have been examined by researchers in psychology, sgciulogy, education sﬁd in=
dust;yfl, The investlgatinns reveal that the. succéssful"‘managérvandfarrmansﬁ'
gerial team are those which,éanrestablish,goals and prDcéduﬁes to éeeqﬁplishr
thém%rsnd'idgntify'prpblems related to the pursuit_ﬂf g§a1$, D£ staffAfu§§ti§n7—:,;
ing, impfaper allocation éf'résoufcgéi goﬁmuniéatién networks, ;Then, farméliYA
,ﬁf,igfcrméily, ihformation is collected frémAs varlety Df EBBTEEE, aﬁalyze bi 7
theldansgér and his stéff, a decision is made, implemented and evaluated. The
whﬁlérpfgceés bears a great resemblance to the traﬂitianal program . evélug;ive,
,ﬁgécessgﬁwith one major‘éifference., The manager rarely makes the process éxpli;ié,
bu§ £requent1y kéepé'éhe whole procedure in his héad.% The notion here is tﬁg; ﬁj

'rmaking'the'mgﬁsgefial process eipliciﬁ the project. is viewed froﬁ;anéther frame-
ﬁark;ané a new dimension is added to the transactional évaluatiaﬁ iﬂ&ei! Fufther;
V‘H'detsiled'fecords of the managerial mode of exﬁerim&ntal prajects may pfavide ad-

',diti@nsl insights into why same prﬁjects survive, prnsper and influence edu:stian

'and why nthers £fail,

2

‘fsystems are not useful eva]ustign taals, ‘that- Ehéir Eeghniques are tun casual and
1  thst ﬁhe data genersted is best dealt with in the histptical End]ar géhnégfaphiéi

L

S ISEE for exsmple Hatald J. Lesvitt and Louig R. Pondy, Readings in Managerial -
s Pa'ghginri (Chiﬂago‘ Univafsity of Chicsgn Efess, 1964) -




"'beeie principles ef perity, interfeee of roles, and negetietieﬂ.:

i EEEE

"*Q'University Qf Chicegoi and Irgining end Pleeement Program. Ne 8 Br f ,;l373;;'

models. This possibility is open for eeneiﬂereﬁiee“ﬁgrthe pregrem:eteff and

"~ the scholarly community.

B, Theggeeeeltuel4§§ee fe:ﬁ?ze'fem Hene’emeﬁt

Therieeegeheﬁt of the Reeeevelt Ueiversity Teechef Corps Peejeet is based
pfimerily on theyGeteelethbe edel* of eeeiel intefeetien.

Getzels and Guba defined three leederehip%felleﬁehip etylee ee‘f llaee‘ ggﬁg;:_f
thetic, which emphasizes adherence to role expeetetiene and _ Ehe fequirementé ef,"
“the inetituEien, such as an eesembly line; the ideﬂ'faghi;, which empheeieed the' 5
need- diepesitione of individeels* enrexemple is therefge,ie i n ef basic re-iifT"

search division in industry; and Ereﬁeeetienel whiehrempheeised the intereetien :

of the'twe_g' Since the Reeeevelt Teeeher Cerpe Efejeet is beeicelly eeneerned

with the imporvement of teeehing-leerning‘,eﬁen inner eity cempesite ef thfee R

seheele, the treneeetienel etyle is most epp opr iete fer meking theee deeieione if

whieh can’ effeetively implement thie geel

" Thus, in developing the prepeeel for the Teeehe: Cn p P J et,_e Erensaes S

tional model of gevefeenee fer the preject was delineeted whieh empheeized three‘”
3 '

Perity was deeigned iﬂte the ergenizetien thfeugh the meeheniem ef feur €0,
mittees' Exeeutive, Geﬂfdineting, Cuf ieulum, end Pleﬂnlng. Each nf these eemmi
is a” eeperete entity in heving ite “own sphefe of’ influence whieh determ

J

_the implementetien ef pregeet eb;eetivee. Yet ell ere intertwined end werk te-‘

. - - o T e

:werd a hermenieue whole.

o lce;eels, J. and Guba, E. G. "Social Beheﬁier and the Adminiet:etive P;o-r
“ceee " The: Seheel Review, Winter, 1957. - - s S ,‘-_.‘ _i,',,
2Getsele, J., Liphem, . and Gempbell Ra:¢Educat ohal Adminietreticﬂ ag a e

" Social Process. New York: Herper end Rew Publidﬁers,,lgés.ru,,-) LU

3McCempbell James, "A Trenaeetienel Style efﬁoﬂgehizetinnel Menegement,,,

5'7..:vmuj'=_.-.a



) The chart shows membership on the va :1 3 mmitteas by rnles.

, Number by Role of EembEfShip on Gavernaﬁce
- Committees of Roosevelt University Teacher. Carps Pr@ject

Comm. _

Role 7 7 . . Exee. Coord. :H  Qp;;};. 7'; Flangr . ;9;31'1'
- Hn;véfsiﬁy Administrators . 1 = - i' 1 f
'i;7ﬁnivérsity‘Faéulty: N 2 - 1f; - 43'“
f’“;Téacﬁéf éérps Stafff R 2 11 3 3 19
'; LEA Adminir rators = - |
S Central Office - 1 - - -
k*Diétfict:foigi o ~ 2 = R
, %VLDcal Schoal | - N : '37 1 1 2
f' LEA Teachérs - T 7 ] i N 1 R 3 3
- TGémmunity : ‘ - , » X 1 1 | 1
; ::‘,;Iﬁtemé.‘ S . 1 1 1 _1 4
Total | 17 S15 10 i ?' 10 - 52
;' f ééliiééﬁffai staff members have adminisffaﬁivé and/or teaéhing‘éxéériéﬁéé
at the elementary and/or secondary level. - Further, they all have votes
cnly in. the Eonfdinating Committee. : e : .

The Executive CDEEiEtEE is ca=chaired

{tion and ‘the Distfict Supezintende f

51:;Eanizatian of - the Chicag@ Public School EYSEEE'“

'iiinvolved in hel iﬂ to . set pulicy far the prcject sets a. “tone af interagency

y the Dean- af the Cnllege af Eduzaa

erict 21 a sub-dis 1,t in the ox- ..

e

Having these two men: clasely




rrespec;;for'tha project which it .otherwise might not have. The prajactris 7
vregarded as an important parxt of the activities of the College of Education
of Roosevelt University. In the field, the activity of the District Super=
intendent indicates to the central administration of the Ghiéaga%E;b'ic |

his respec f - the goals of the project’ as well as communicating iga*%né

Sc h,Ql

‘M

“to the site-coordinator or principal and teachers af the school in which

The’Executiﬁé Counittee meets monthly, alternatiﬁg meetings at Roosevelt

’Uﬁive ityrand in the Distfiaé Zlvgfficéa> Its agenda are prepa:ed by the pro

jeet directéri ForﬁalAminutés are kept of its delib ation ns. ilﬁs basig funéf

:ianS’are to be concerned with the financial managémant ‘of the p?gject and ﬁo rt?
- mékéiﬁajar policy decisions for the project. Its voting membarship, in addi- -
tion Eo Ehé'twﬁ EOEEhéirmen,'aﬁd the‘préjeét airector,'éonéists'af tha‘assis;vv

tant director of the project, the sité=coordinator, principals of the two

chég schaols invalved’inxthe projéctgrtha Lccal Educati@n Agen:y (LEA) ﬂqoré>‘
dinator, two members of the College af Education fae 1 y, four pétenﬁs whé

V  represanE the three schools, 'a member of the Distr;ct 21 affice, an inﬁern,
; his is -one of four youﬁg peaplg who até working far Master of Arts degrees

in’ Iaaching in a two yaar program of férmal course work and school and gommug—;;fj

ity services/, ‘and a teacher representative.

. The membership of the Executivé Cammittee was specificaliy designed to ' :f”J“

’ prnvide a parity mechanism fnf all aspegts Df the pIQjECt‘—UniVEIEity and

"iriLgcaL Educaﬁicﬂal Agency,‘staff members wha are faeulty members Qf_the Coliegef'”

“of’ Education whase primary respansibilities are EEﬁEEfﬁéd with the prcject

 5Co11ege of Eduﬂaticn faculty mémbers who are interested in the prajegt but ‘n

:'7Pr0322t'5taff members,-mamber f the cgmmunity, administratcrs, teachers,_Snd.



interns. They also represent all levels of an admi 1wistrative hierarchy.

The Eoordinatiﬂg Cammittee is primarily a staff communication and

‘3;~P;§n§in tugmittee._ It is chaired by the project diféttér and ténsists Qf
- all st aff members affiliated with the project and anbintern representative.
Againtthe membership of thisftgmmittéé iz an illusttatitn_af the %atity
'.printiple‘fesuiting ftgm'thg process Df-negatiatict!, Tﬁteeiﬁémberé haver
been added to i1ts mémhership nat only to implement the démntfatic priﬁtiple
of parity, but alsc to inﬂltate to all CEREEIﬂEd with, and interested in,
the prajett that it opetates in an open ménnet, These intlude the site—w
coordinator or principal of _the Sch@ls,ﬁhg, cﬂ!comuﬂitycadrecoofdinatar S

and a teacher representative of the faculty of the Hinton school. Increased =~ .

membetshi? iﬁ,this»tnmﬁittee also illustrates another facet of the smooth’
"int2tfate;éfkthé 1@231 school and the Uﬁi%é%éiﬁy-
At the anset*nf ‘the projeet, this committee met weekly, but now finds

that biéweekly méétings are Sufficient for prcjett pufpases_ This committee

alse has a formal agenda and keeps detailed miﬂutas of its preceedings. it

l is in meetings Df this ccmmittee that 10 detail concerned with project oper-

' ati@; ind m nagemEﬁt is too small to be discussed
In‘p p tian fDr the w@rk of this committee, the director ¢ fully
" analyzed the praject p posal before the start of the school yeaf’éﬁd'devglé¢:'

”;aped a management infatmat;@n systém (HIS) for consideration of the staff.
' This system has three ma jor characteristics: (1) it defined the eight majar

: taékéléftthé praje* (2) tentatively 1istéd the persans responsible fot '

each major task ‘as well as ather staff ﬁéﬁbérs whorwefe to béc@m3~invu1ved*"

: and (3) set time—lines for~ the attcmplishment of”thé‘tasks.) Majar tasks

e

: included. (l) operatians af the prejezt, (2) conducting a needs aasessf nt-



i i:;_}

t3) retroining experienced teachers; (4) organizing and opo:ating a ﬁeaohéf,rj
leé%ning center; (5) training pre-servioe intarns* (6) pfoviding a commonitys
based parent education program; (7) evaluating the projagt; and,g(&)loooumenté‘~
ing? disseminating, and demonstrating major facets of the projeot;,

Moreover, the management information systeﬁ_proviﬂed fo;varoféakdogn of fﬁ
the iajor tasks into subtaskéausing the samg;ffaméwork as for the majof taéks;f[

namely, a description of the subtéék, the person responsible and“othefs in=

volved in the siubtask, and a time-line.

I. The managemant‘iﬁformation system was aléo restruotu:ed into majof tagks
. and suhtasks to be. performed by Each staff megbgr including the direotor, ,'”
7assiatan§ director, program development spgo alis t3 teaﬁrleao;;;”commuﬁlty L
Vooordinator;rneeds éssessment coordinator, and the e#oepfional ohild coordi;: f'
ronator who ‘also SEfves as projeot historian. For eaoh staff memher major and -
subtasks wé:e gfouéed for that person either as being respoﬁsible for them
orrbeing invoived with them. anh subtask was given a olassification ﬁumé‘}f

,,b r which oould be ooofdiﬁated either undér tne headiﬂg of tasks or subtasks

to‘be performed or to the‘specific indlvidual réspongible or involvéd Again E
r>éao§‘5ub gk was desoribed briefly and time=1ines defined.,~ ;

o Whén,thia sys tem was fashionéd oomments, suggestions; and revisions
wera solicited. Again the prinoiple of négotiationboonoerning soélf reopoo-fixﬂ

sib ,1ities for tagks operated.r Staff members were given tha oppoztunity to >5:

. meet With the directoz or to submit guggestions for révision;injﬁr;tiﬂg-pic;j

nteresting to ﬁote that only a few miﬂor suggestions for réﬁisions ﬁera}l{
"mgdeg‘ Thus, ha maﬁagement infofmation gystem as devised by the director at

'T:the begiﬂﬁiug‘of the: projeot beoame the major frame of reference fofjétgff_%;

.;_

vaplanning and oparations._f%h%"-f '
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‘Moreover the managemént information system (a maﬂagarial analysis

—7system) is a gé@d evaluatian tool. in that it pravides for both formative

- timé- Thus subsequenﬁ cﬁaﬂges were made as the p ,j ect operated.—»Fer the

"and uitimately summative picturas af the status Ef tha prﬂject. Thé Syss— L
tem idéntifies the changes that have to he.made in the maﬂagémént Ef the

zufrigulugrcf the school. This Eéthad of Evaluatiﬂgrbath process and prqduetsgr'—}'

is also consistent with the Efansactional evaluation scheme Eﬂﬂ the éacial”s?éé;T

bitém design of the pr@;e . Put more simply, it is anothér way of getting a. -’

.:handle" Dn ‘a complex project which may be fepligated. The data génerateﬂ by '

mﬂSt Part, the changes were negatiaﬁed with the apprcpriaﬁe indiviauals and o

r;agenﬂiésg chasionally the negctiatians became gcnfrontatians usually because

- the principles of parity and 1iaiscn roles were violatédi:“SaﬁeAexamplesware AR
. given below.

'Thé Curriculum Committee 'Slsn beganrdpératiéﬁ at the onset of the pra—

”jegt under the ca=chai:maﬂship of the assistant diregtar and the site cuardina—ﬁ-'ff'%

- tﬁr‘gr:pringipal - Again f°rm51 353533 for each meeting were prepared and min- o
utes takeﬁ of pfggéédings.- This committee also meets mo“thIY'aﬂd,alEernatgg'~

meeting at Rnasevelﬁ University or in the fiild at the Hinton Schaal ;An'iﬂé"

=

-i?tarn is a member of this committee in addition ‘to’ projeet Etaff memhérs,~a
. mémber of the Callege of Education fazulty knawn fof hér expertisa iﬂ eur rii'
ﬁaculum.matters, a member of the ﬁommunity cadre, and Ehraa teazhers af the

;;Hintan Sghocl Again, he pfinciple of parity has gper,t d thé designa—“




are concerned with the teaching/learning in their classfaoms; a curriculum ex-
" pert, the administrator of the school which is the lgéslé éf'the'teachar 1eain§"

ing center, and members of the community. , - o L

- This committee, as its name implies,—is mainly concerned with broad policy e

- matters pertaining to the selection of instruction mater;alg and equ p' it for: -

Ehe,prgject Ehe allocation of g:gject staff for instructignal tsskg, and the

The pr"’ét pr apnsal called for the fgrmgtian of a esﬂfe not anly'at'thé ;”_"‘JL

Hiht@n School in which the prﬁlect's tesching 1earning gentef apératés, but alsn';”

. at tﬁa atﬁer nélghba:ing sﬂhools, the “Parker Ghild Parent Eeﬂter,'a pre schnnl

féeiliﬁy, and the Bannekér Elementary Schﬁglé a kinder’ T en Sixth grada fscili=f

-ty similar in grade :ange to the Hinta .School.

BEEEBSE mugh 5t5ff energy and time was utilised in beginning Ehe prgject '?'

: Bperations, fofmatian nf cadres at the other two. schanla was delayed until

fW.I.anuar:f, 1977 F",h rmore, it was not pﬂssible ta farm a cadfe in Each af the':

ather two schaals, primafily, becguse staff. fesuurces were- not available fnr '

’twa sdﬂitignal Esdrea. Thus, a Farker-Banneke: gombined cadre wss fnrmgd

“fohing Ggmmittée, cnnsists sf repfeseﬂtstive memberg of eaeh cadre in additian tdf’

>ffstsff pefsnnnel.- It meets monthly and is EO‘EhaiTEd by tha two gadfe liaisan
'ﬁiperaﬁnnel (staff resnufce pEf“be) whu wa:k with each aadfe._ It mgjaf*funét:
lis ta sift the ideas of the membefs of the cnmmiLtee in a crass-cadre relstiﬂn!f

;“"shiprtg'thg mufugi béﬂéfit af bnzh cadfea'and the fgspeetivé's;haals;which_aré‘T

epfeaenfgdﬂand to plan c:aaa=csére activities. ,

’:fan intatn serves on’ this cnmmit?ee. Thug, gach af the four in

i sssignedf§o'the prnject sefves an a majur gavernance cammittee nf the pf:jEEE'




.

a further illustratian of parity. Interns :ampafé notes an'thei: Perceptiéﬁ3~
VgafrthE'cﬂmmi t es at their own weekly meetings cgnducted by the team lgader

B whﬂse p:imary ;gsPansibility as an exparienced acher is ;a_s' ath the t:ansii -

'*V;ztiﬂn nf fsw, prnspeztive teacherg into: finished teachers capable nf managing

':'_snd iﬂatructing in 1nner-city classraémﬁ; o
- Intgrfg;gﬁis éefigea as the qu alit ty o of. interéctianrsmang éhé;variéué fale,
‘gtqgééjanéragenziés invalved in the pfgjezt in this case managerial, and ather
‘i?iiégterﬁgi fgfﬁengﬁiéh gither impinge upan it or with which it has a déal 7>;7 Ffi‘g

";{,Gééd felaﬁianéhips result in‘" ,igh 1 f ce, Iess thsn gond feiatinnships

sult in a rgugh interfaee.  The directﬁr is invﬂlved in thfee majur inter-'f

if)fé;e roles ithin the University, with the LEA, and with the Teacher Carpg EI

:”‘?bureau:facy. Eevafal examples are given belnw which illustrate the kinﬂ Df

:*iproblems which face- those whu functinn in- the liaissn rgles ‘at the intérfazé

'fnf rtiﬁipating institutians.

fhas praven ta be' revelatian to ﬁhe prnject diréctur and hgs invnlved ‘more .

*time and effuft than allacated in the HIS The fifst impnrtsnt cﬂntact with

"éhif, offic gréame Whén it wsg,time to se ure Eu;tian vuuchers for - the intéfns

23

: ,,__:;”a:: the beginning of tha fall 1975 ester, -It was ‘not uncil the dirgctnr
>'¥persanally intervened with members gf the Conﬁruller f: stgff that the pfablems

_fazed by the interns at each step uf thr registtatian pracess were aalved

r; The suﬂi ' igned by Fhe Guntraller co keep tbe Univefsity accaunts ‘¢;~w3~

‘qsi;ing itgmgvin;the budget.. Persunsi negﬁtistiun with the Cnnttnlier;' ;‘,f




- ; -

the pfnject directof also stfaighteﬂed But errors in salafy payménts to Etaff
meﬁbefs gnd to a paliey which permits the director to persnﬂally he. respgnsible,"
for the distributi@n of mnnthly salary checks to field pefsgnneli ". ' e
7 ‘Although the\praject direetof is a former high official a%_ﬁhe central ad- .
ministfatinn afgthe Chicago Publie Schﬁglg, félatianships'with%that foige have - -

'praven to ijuifE more time and effort than anticipated in the managerial in-

| fﬂrmstian gystem: By Ieacher Cnrps reguiatiﬁns, the salary and in city travgi
'Expéﬂsés af the ‘team lesﬂer, Ealary payments to the interng, and ;he salsry nf,' , ?
a secretsry in the field ffice sre under the jurisdictian of the inﬁal Educs- _

'itiun agency (LEA) This has beéh dane fnr a number of reasons includlng |

.‘7,

;‘f,' " most impaftant--thst of wanting to elicit a reasnn&ble 1eve1 af suppart far"

fthe prajeat by the sch 1 sy m hich a pro t Qégratésgf'
Thére have bgen numerous- diffi:ulties wit lack af salary payments to the¥.;:@&

team leader, ta:dy psyments to the intEfﬁE, and the 1like. N@E all nf these

. Evidenegs of- cantentian have yet been satisfactarily salved &espite much pefson-::i

'al and written attempts at negntiatinn by the pruject directar.. It mgy bé that

Vnegutiatinn of unresalved fiscal items with the natiﬂnal fundin? agency may be>, 

the nly wgy to canclude the, cancerns régarding allnaatian af funds by the LEA

MDIEBVEI, the iﬂVDlVEd rautine af 1ané placémént credits far participants B

' in EUEh courses under praje t auspiees ntinues to- be a negatiated item at. each”-

:,gtep af the prncess., .
;e B

- There has béén, hnwever, one: éxceptiﬂn to the glngmy picture nnted abave.h

'jfEAt the béginning nfathe pf@ject the centfal nffice iﬁdicateﬂ that it had been

Sted by gavernmental afficials tb uffer fnr ssle ta the highest bidder the

»ﬂ

-:Cfclaseﬂ circuit televisian equipment nuw installed in the Hintnn Schaal This >
‘ . B I :

“m

'ﬁgqgipmgn;_hgé;been,in use in a clnsed circuit televisiaﬂ huakup as psft nf an




District 21 office, a move which had been made ngcesgary by th fact thgt the
“i Sthnal was not permitted Eo hﬂlﬂ meetings begﬂnd 4:00 pm, (Later it ﬂevelnped
that the principal was able to secure a permit to keep the Hinton builﬂing

nvaPén'Eﬁ 5:00 pm.) They also requegted that thase members of the cadre who de-

‘gired University credit for pattieipatian not be held for written work of any

kinﬁ.
;:,ri rﬂ Care staff memhersv:eadily égtaé& to the fifst ﬁwo feq stsﬁﬁthat af

“mahing in—serv*ce ‘ses ions invnluntary snd thaﬁ of holding csdre meetiﬂgs

- ar the Hinton Sch@al. They also suggested that members af Ehe cadre shﬂuld

take more responsibility for determiniﬂg their own agenda and gﬁl? one x:adrﬁ

: liaisonrperSGn,Athe team 1e§dérg wauid function ﬁDVWOfk with'thé HiﬁtOﬁ'Ead:E

instead of the four étaff'mémbars_wha paitigipaped"in cadre ﬁeetings'in the

fall semester in order to-lessen the feeling of staff direction of the cadre

~voiced by some :ade'membefs;"~’

Hawever, the project ‘staff "sgﬁékdt, its guns in pgintiﬁg out that no ;;;

*

’University course in- the Callage of Educatian worthy of the name could func— 7
'ti@n without the tequest for sume kiﬁd of,writtea papérsg FufthéfﬁOfE, it -
"was pcinted out that Chicagn Public Schoolg p@licy far salary 1ane placement

o Lourses fequired evidence of a fcrmal nature. ,This pgsition_was ac&epted by

,thé faculﬁy negotiatiﬁg team. ~ o ’ ig

Cafe Staff alsc suggestad Ehat an additian to the membership of Ehe Co—

,*orﬂinating Committee be made in that ane classfoam teacher was to bE'ElEG;EdV

f‘té fepréseﬁt'the faeulty'at‘meetings oftthst'ccmmitEEéi“»The'cﬁairﬁaﬁ of fﬁ%':

It is iﬂtaresting to note that cazeful negatiatian with considarati@n Qf
xall viewpaints withaut rangar actually regulted in improvemEﬁt in praject apers_'f f

ations. Participatinn in mﬂrﬂing insservica EEESiGﬁS is naw vciuntsry by




narless_and in gome Easas greater Ehgn,, :

,-it was- at the 2ampulsary gessiong held in- Décember. Mgreaver, there is a gfeat?;f;

er interest on the part Df Ehe teszhers wh(; do participate sﬂd the t:ane af the =~
sessiana has imp:avéd gréatly;_thése teaghers, tgn, are begiﬁningxtg ineazpsrstei"

into their classraom activities some of the suggestions made- by prajegt staff,

In éumms*’ the transgétianal mode of manaEETial analysis has served the
wRansevelt University Ieacher Corps- prnject -well by praviding fu: pa;ity‘iérits T
gnvernance stfuctufe, permitting Fhe diréctaf to develap strong interféce rela;'irﬁ
-tionships within thg Univgrsi;y? m;tsidg ﬂfrivihé Univéfsity? and wi;h:—_gther -
5Téééh&f:é§rps—pf§jééts and;prﬂgrsms;rand‘bywé;agticing ﬁhe;pringipié'éf”neéétia;7:fi

_ tion whenever and wherever it was expedient to advance the goals of the project,
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- VI. Summafr;aﬁd EEES”PcEives

Ihe paper has atcempted to describe the multiple fESEEIEh mgthﬁdﬂlagies be-

“ing used to evaluaﬁe an inservice ﬁéaGth education éurriculum within the framg= ~
 work of a transsctianal evaluation model- E:elimina yr lta of léss than one =

"gxyear nf data cnllestinn and analysis were p:eaented in summary fashion,and some

' judgments éancerﬂing the limitstians of each methadﬂlngy we:e diseuased.w Iharit
:7%iague tg be cansidefed now is the evaluation pradu;tivity of the fau: reseafch"
methaﬂnlagies, eallectively and iﬂdividually.: Does. each technique prnvidé in-
>farmatian fcr wise decisizﬂ making in the prugram, raise new feseatch questians,:fé'
- generate hypotheses and cnntribute to knnwledge in the area fri ic' train- 1k:1

ing? . Dges the methadalngy pérmit the accuratg degzriptiﬁn of ;he pragram and

 ,1£5 zu:rlculum an& dnas it yiel& measurable predi:tians Df the behaviars af in_é,g,;

diviﬂuals sna inatitutiuns? Do the multiple mgthadolagieg camplement éach ather el
... or are they redun&ant? Is the sugplementafy informatinn yielﬂea by omne tech—

nique wgth Ehé staff time and effort déVEtEd to tha data cﬂlle:tiﬁn and anal- _ .

- :jsis mandated by- the constructs of the evaluation model? ‘TIs there an’efieg;ivgv 
"~ and efficient sEquencing of the methadnlagies? o | |
' Pfelimiﬂafy judgments,indiEEte the least pfoductive mndel,'nat raﬁﬁrtéd
flrf$herésyin tefms of generalisability is the comparative case- Etudy methgdml

"chwever, the results of Ehig appraach afe impartant to the publiz Echaal parti-,

’ eipants in the p:ggram by virtue cf the - detailed informatian preseated :egafdaJvﬁllt

‘i*QTing ane sghnol and ane cadfe and one :ﬂmpanent af the" camplex prcgram-mvfhe e 1i':;”

'*?msgt initially ugeful tezhnique is tha quantitative one because nf the imﬁf,f;%%"

- g

e

':mediate infgfmatinn availabla ghraugh surveys, need sgmgnts and paa; meeting

*.reaetian sheets. Pragram planners can ahange fgrmstss cnntent af ingervicé a:tis

n'fﬁVitiEE and allgcatign af resaureés early in the p;pgfam 8 histcry to. respun& tn






elationships among students and

the school 1s: perceived by students as a haven which pro







